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Abstract
Alkhalaf, Shatha. Ph.D. The University of Memphis. May 2018. Professors and Students’
Perceptions about English as an International Language (EIL) in Speaking Instruction in Saudi
Arabia. Major Professor: Emily Thrush, Ph.D.
Driven by the critical period hypothesis (CPH), Kachru’s (1985) World Englishes
paradigm, and Krashen’s (1982) theory of second language acquisition (SLA), this study
examined instructors and learners’ attitudes toward English as an International Language (EIL)
speaking instruction in Saudi Arabia and whether exposure to EIL speaking instruction
influenced participants’ beliefs. Participants consisted of 23 professors teaching in the
Department of English at Qassim University and 30 Saudi undergraduate students majoring in
English at Qassim University.
A mixed-methods approach was employed. Quantitative data were collected using a
Likert-scale survey, and qualitative data were collected using a semi-structured interview. For
the survey, two questionnaires were employed, one for professors and one for students.
Participants answered almost half the questions, watched a 4-min video, and answered the rest of
the questions. The video exposed them to the concept of EIL to determine whether teaching EIL
in speaking would influence their perceptions of English instruction in Saudi Arabia. To better
understand the answers, two participants from each group were interviewed.
Saudi professors and students had positive perceptions of EIL and were already aware of
it as a concept. In addition, exposure to EIL speaking instruction had a slightly positive influence
on their perceptions, supporting the study hypothesis.
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Chapter 1
Introduction
With more than 100 countries teaching English as a foreign language (EFL), English has
become the most taught language around the world (Crystal, 2003). The spread of English has
increased until non-native English speakers now outnumber native speakers. Since there is a
large and growing number of non-native English speakers who may have very limited
opportunities to talk with native speakers (Jenkins, 2000), these learners’ needs differ from those
of other English language learners (ELLs), affecting English instruction and promoting the
concept of English as an international language (EIL). However, studies and discussions about
EFL classrooms show that teachers and students still believe in the model of pursuing native or
native-like speech (Chang, 2014). Moreover, Jenkins (2006) and Seidlhofer (2005) indicated that
studies on EIL and World Englishes need to be considered practically in English language
teaching (ELT) pedagogy because there is a mismatch between the theory and practice of
EIL/World Englishes. Therefore, this study has investigated professors and students’
perspectives about EIL speaking instruction in Saudi Arabia.
In this study, the term EIL is used to refer to English as a communication tool to connect
with people around the world. EIL does not mean a particular variety of English, as stated by
Sharifian (2009); instead, it means that English is the lingua franca for international
communication. Lai (2008) stated that the concept of EIL supports the idea that English-speaking
countries, such as the US or UK, do not own the English language. Furthermore, there is no
single “standard” version of English but rather many different varieties of English (Lai, 2008).
Similarly, Kirkpatrick (2007) described English as a host of languages that carries aspects from
other languages, emphasizing the importance of considering World Englishes in the plural.
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Problem Statement
Speaking can be one of the most difficult skills for ELLs to master, especially adult
learners. The traditional ideal of speaking “proper” English makes speaking even harder and
leads ELLs to spend considerable time and effort trying to achieve a native or native-like accent.
However, if students learned to be proud of their accent and saw the ability to communicate as
more important, they would understand that they do not need to have a native-like command of
English. However, there is an ongoing debate in the literature about the ability to acquire a native
accent in adulthood. Some scholars argue that even adult language learners can acquire a native
accent if they spend sufficient time and effort on pronunciation training (e.g., Flege, Frieda, &
Nozawa, 1997; Marinova-Todd, Marshall, & Snow, 2000; Moyer, 1999). On the other hand, the
critical period hypothesis (CPH) suggests that it is almost impossible for adult language learners
to achieve a native-like accent, although a native accent can be acquired before adulthood
(Lenneberg, 1967; Scovel, 1995). Therefore, it may be unnecessary and unrealistic to force
language learners, especially adults, to imitate native speaker accents.
The problem this study addresses is that the English pedagogy at Qassim University in
Saudi Arabia does not teach EIL or WE. Instead, it supports the idea of speaking like a native
English speaker. For instance, the Listening and Speaking course enhances students’ listening
skills and makes them well versed in a native English accent (Qassim University, 2017). Another
example is the Teaching Pronunciation course, which aims to help students practice a “proper”
accent (Qassim University, 2017). Thus, this study was conducted at Qassim University.
Significance of the Study
According to Canagarajah (2005), “Pronunciation is perhaps the linguistic feature most
open to judgment [and] one’s accent easily evokes people’s biases. For the same reason,
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pronunciation has been the most taught aspect of language instruction” (p. 365). Since
pronunciation could be the most likely judged feature of linguistic expression, this study has
focused on speaking skills. To avoid such prejudice, it is important to keep in mind that nonnative speakers of English outnumber native speakers, and English belongs to everybody who
wishes to learn it. Thus, ELLs should be comfortable using English and not feel that they have
failed to learn English simply because they speak with a local accent or because some features
may have transferred from their mother tongue. Many recent studies have addressed the concepts
of EIL and WE. However, very little research has been done on EIL in relation to speaking
instruction; in fact, this researcher found only two such studies (i.e., Arrieta, 2017; Tanghe,
2014). Since there are so many studies on EIL but very few related to speaking, this study is
important because it will help raise awareness among English instructors and students about the
importance of being understood over acquiring a native-like accent.
Purpose of the Study
The main goal of this study was to investigate professors and students’ perceptions about
EIL speaking instruction in Saudi Arabia. Investigating perceptions is needed in order to improve
educational practices in relation to EIL and World Englishes (Matsuda & Freidrich, 2011). The
question here is, should we be teaching our students to try to speak with a native accent or should
the goal be for them to be understood? Some teachers and students still believe in the model of
pursuing native or native-like speech, while the notion of EIL encourages ELLs to speak as they
do and focus more on being understood. Thus, this study examined instructors’ and learners’
current attitudes toward EIL speaking instruction in Saudi Arabia and whether exposure to
teaching EIL speaking influenced participants’ beliefs.
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Research Questions
This study sought to answer the following research questions:
1. What are the perceptions of English university professors in Saudi Arabia regarding
EIL in speaking instruction?
2. What are the perceptions of undergraduate English majors in Saudi Arabia regarding
EIL in speaking instruction?
3. Does learning about EIL in speaking instruction influence professors’ perceptions?
4. Does learning about EIL in speaking instruction influence students’ perceptions?
Finally, I hope that this study will benefit English teachers and encourage them to expand
their teaching experience and practice by incorporating EIL into their speaking instruction. This
would help students stop trying to be someone else and instead speak confidently as themselves.
Although this research concentrated on Saudi Arabia, it could also contribute to knowledge about
EIL in the context of other expanding-circle countries, such as those in the Middle East.
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Chapter 2
Literature Review
This chapter describes the study’s theoretical underpinnings in second language
acquisition (SLA), specifically the theories related to adult language learners and speaking skills.
The chapter discusses the spread of English around the world according to Kachru’s (1985)
World Englishes paradigm, provides an overview of the concept of EIL, examines current
literature related to teaching EIL and speaking skills, offers strategies for teaching EIL speaking,
and reviews teachers and students’ beliefs about teaching English speaking in the current
literature. Finally, it examines the curricula related to speaking in the Department of English at
Qassim University.
Second Language Acquisition
Because the present study discusses acquiring English speaking skills and how
undergraduate students learn to speak English in Saudi Arabia, the theoretical framework of this
study is SLA. There are hundreds of theories of SLA, but this section only examines the theories
related to adult language learners and speaking skills. Krashen’s (1982) theory of SLA has had a
major impact on L2 teaching since the 1980s. It consists of five main hypotheses described in the
following subsections.
Acquisition-learning hypothesis. Language learners can develop their competency in an
L2 through acquisition or learning (Krashen, 1982). Acquisition is a subconscious process
similar to the process through which children learn their L1. Learners are involved in meaningful
interactions and focus on the actual communication instead of the form of utterances. On the
other hand, learning is a conscious process that involves formal instruction, such as learning
grammar rules. According to Krashen, acquisition is more important than learning because many
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learners speak fluently without formal language instruction, while others fail to speak fluently
despite learning English in a formal setting. Based on this hypothesis, to ensure the effectiveness
of speaking instruction in Saudi universities, instructors may consider involving more
meaningful communicative activities.
Monitor hypothesis. This hypothesis describes the relationship between learning and
acquisition, where acquisition is the utterance initiator while learning is the monitor or editor
(Krashen, 1982). The learner can act like a monitor in planning, correcting, and editing only
when three conditions are met: sufficient time, focus on form, and rules knowledge. Krashen
distinguishes language learners according to their use of the monitor. There are over-users, who
use the monitor all the time; under-users, who do not use the monitor or conscious knowledge at
all; and optimal-users, who use the monitor appropriately. Lack of confidence is usually related
to using the monitor all the time. To raise students’ confidence in oral communication at Saudi
universities, instructors should show them how to balance their monitoring and become optimalusers.
Natural order hypothesis. This hypothesis is based on the results of various studies that
found a natural or predictable order in acquiring grammatical structures, with some grammatical
features acquired earlier than others (Krashen, 1987). However, Krashen rejected this hypothesis
based on his observations. Moreover, he emphasized that simple grammatical rules are not
necessarily acquired earlier. For instance, some advanced learners fail to add “s” for pluralization
despite it being a simple, basic rule. Based on this hypothesis, instructors at Saudi universities
could provide oral activities to ELLs regardless of the natural order of language acquisition,
which might help students reach a more advanced level of speaking.
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Input hypothesis. This hypothesis is related to acquisition, not learning (Krashen, 1982).
Learners acquire an L2 by receiving input that is one step beyond their current level of linguistic
competence. For instance, if learners are on level “i,” they need to be exposed to comprehensible
input that relates to level “i+1.” Krashen suggests including natural communicative input in
teaching students who have different levels of linguistic competence to ensure all learners
receive “i+1” input at their current level. Krashen also claims that providing sufficient input is
the basis of acquiring an L2. This hypothesis could be applied at Saudi universities, where
instructors could have students from various English proficiency levels work in group activities.
This would help learners with low performance develop their speaking skills by interacting with
more advanced students.
Affective filter hypothesis. Krashen (1982) suggests there are affective variables that
influence L2 acquisition, such as anxiety, self-confidence, accepting the language and
community, and motivation. Therefore, when learners are stressed, unmotivated, or do not like
the language, the affective filter prevents them from engaging with the available input. In
contrast, when learners are relaxed and motivated, the affective filter allows them to engage with
the input. This hypothesis could be used to help Saudi university students lower their affective
filter by motivating them and making them feel comfortable so that they can engage with the
input around them.
Interactionism. A separate theory, interactionism, concentrates on interaction as the
function of the linguistic environment. Spada and Lightbown (1999) define interaction theory as
a framework for understanding how language “develops as a result of the complex interplay
between the uniquely human characteristics of the child and the environment in which the child
develops” (p. 22). Thus, many scholars consider conversational interaction a main promoter of
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L2 acquisition (e.g., Hatch, 1992; Long, 1983; Pica, 1994). Similarly, Vygotsky’s theory
supports interaction, considering it a significant motivation to acquire an L2; it examines the
zone of proximal development, which is the performance level that a language learner is
qualified for if there is reinforcement from other learners at more advanced levels (Spada &
Lightbown, 1999). Instructors could apply this technique at Saudi universities to help learners
with low performance develop their speaking skills by interacting with more advanced learners.
Kachru’s World Englishes Paradigm
With the spread of English around the world, the number of non-native speakers has
exceeded that of native speakers. According to Crystal (2003), there are approximately 337
million L1 English speakers, 350 million speakers of English as a second language (ESL), and
between 100 million and 1 billion EFL speakers. Crystal estimated that native English speakers
comprise 320–380 million out of the total number of English speakers, which is 1.1–1.8 billion.
Jenkins (2008) reported that non-native speakers of English represented 80% of English users
and used English as a medium to communicate with people around the world. This tremendous
number of non-native speakers will likely affect English instruction and promote the concept of
EIL. English pedagogy at Saudi universities should therefore consider these facts and incorporate
EIL and World Englishes into their curricula.
Because of the growing number of speakers using different varieties of English, many
scholars have attempted to categorize these varieties, including Strevens’ World Map of English,
McArthur’s Circle of World English, Görlach’s Circle Model of English, Modiano’s Model of
English, and Schneider’s Dynamic Model of Postcolonial Englishes (Kirkpatrick, 2007).
Although these models all discuss varieties of English and contexts where they are used, the
concentric circle or three-circle model of World Englishes by Kachru (1985) is the most useful
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because it provides a more global understanding of how English varieties can be grouped. Brown
(2001) referred to this paradigm as a “framework of knowledge that accords as much importance
to the socio-political context and human needs of its users as to the attributes of the language
itself” (p. 372). Kachru’s model raises awareness about topics related to World Englishes and
EIL, the focus of the present study, categorizing countries into three groups according to the
patterns in the spread, acquisition, and function of English in each country. These three
categories are the Inner Circle, the Outer Circle, and the Expanding Circle.
The inner circle. This circle includes the countries that use English as a primary or first
language, such as Australia, Canada, the UK, and the US (Matsuda, 2012). Most people who are
born and educated in these countries speak English as their L1. Even when they use their
heritage language at home, English is still their first and preferred language because of the
greater exposure to English outside the home. Moreover, people often need to speak English in
order to work in these countries even if English is not an official language.
The outer circle. The outer circle refers to the countries that use ESL, such as India,
Malaysia, and Nigeria (Matsuda, 2012). Most people learn English as an additional language
along with or after their L1. English has an official status in these countries because it is used in
formal settings, such as education and law. While the Inner Circle countries use only English in
most transactions, the Outer Circle countries use English associated with another language,
which is usually the domestic language, in most transactions.
The expanding circle. This circle includes the countries in which English is used as a
foreign language, such as China, Egypt, Japan, and Saudi Arabia (Matsuda, 2012). English does
not have an official status in these countries; however, it is overwhelmingly taught as a foreign
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language in most schools. In these countries, English is usually used as a symbolic influence in
such areas as brand names, advertisements, and stores.
The majority of English speakers are non-native speakers from the Outer and Expanding
circles (Kachru, 1985). Some scholars refer to World Englishes as an expression of the English
variations in the Expanding Circle, while the present study uses this term to refer to all English
variations in all three circles. The target population of this study, Saudi Arabia, belongs to the
Expanding Circle.
English as an International Language
After discussing the theoretical underpinning of this study (SLA) and the spread of
English around the world (Kachru’s paradigm), this section details current literature related to
teaching EIL and English speaking skills. Common terms, such as English as an international
language, English as a global language, World Englishes, and English as a lingua franca, refer to
similar concepts regarding English as a common method of communication around the world.
EIL does not refer to a particular variety of English; instead, it means English is the
lingua franca for international communication (Sharifian, 2009). EIL informs a model shift in
SLA, teaching English to speakers of other languages (TESOL), and the applied linguistics of
English. This model shift expresses the complications related to the rapid spread of English
around the world in the last decades and involves a shift from imitating native speaker norms to
speaking naturally and from accuracy to fluency (Sharifian, 2009). Lai (2008) stated that the
concept of EIL supports the idea that English-speaking countries do not own the English
language and that there is no one ideal version of English but rather many different varieties.
Kirkpatrick (2007) described English as a host of languages that carries aspects from other
languages and emphasized the importance of viewing World Englishes in the plural.
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Teaching EIL
English is the most taught language around the globe, with over 100 countries teaching it
as a foreign language (Crystal, 2003). Many scholars have argued there is a mismatch between
traditional ELT and the concept of EIL. Traditional ELT pedagogy encourages students to learn
a native English accent (Jenkins, 2003; McKay, 2003). It also often assumes that any English
variety different from a native English speaker model, such as one based on US or UK speech, is
an error (Jenkins, 2003; Kachru, 1985).
This has caused dissatisfaction with the native speaker model, leading scholars to
recommend a paradigm shift in ELT. For example, Japanese public schools had long taught
American English and expected students to speak American English (Honna, 2016). However,
English specialists in Japan changed this model, allowing Japanese students to be exposed not
only to American English but to different varieties of English “as long as it is understood and
accepted as an international language” (p. 67). The Japanese educational system now supports
the Model of Japanese English (MJE) and expects students to speak this model until it is fully
codified. Similarly, Matsuda (2012) suggested that just as the Outer Circle countries have their
own models of English, such as Malaysian English and Indian English, the countries of the
Expanding Circle could enjoy their own models of English as well. She discussed the MJE as an
example to encourage other countries in the Expanding Circle to develop their own models of
English. She pointed out that this approach would help English learners to stop pursuing the
English native model and instead express themselves more effectively in a globalized world.
Richards (2008) discussed the impact of EIL on speaking classrooms in which the native
speaker model was not emphasized. Instead, teachers should expose students to a greater
diversity of English varieties. In the same fashion, Chang (2014) did a study on 22 Taiwanese
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undergraduate students enrolled in a World Englishes course to investigate its impact on
participants’ language learning. The researcher was the instructor of the class. She analyzed the
students’ 22 final reflection papers and interviewed 12 volunteers. The findings showed that
exposure to different varieties of English helped students learn to appreciate those varieties. At
the end of the course, students became more confident in learning, perceiving, and using English
as non-native speakers.
Jenkins (2006) and Seidlhofer (2005) indicated that studies on EIL and World Englishes
need to be considered practically in ELT pedagogy because there is a mismatch between theory
and practice in this area. In fact, McKay (2003) suggested there was no need to acquire a nativelike accent, English should be utilized for certain goals and communication, and there was no
need to learn the culture of English-speaking countries, such as the US or UK. Likewise, Honna
(2016) believed English was a multicultural language because it absorbed cultural and linguistic
aspects from other languages. Honna explained that when Japanese people spoke with Chinese
people or those of other nationalities, they displayed Japanese behavior and used MJE while
speaking. Thus, there is no place for American or British culture when a non-native English
speaker interacts with another non-native English speaker, a situation that happens frequently in
the Expanding Circle. Baccaglini (2013) interviewed eight international scholars and English
users about their opinions about EIL instruction. Participants displayed diverse views because
the concept of EIL is still evolving. One participant indicated that people should be familiar with
different varieties of English because they are not only communicating with American or British
speakers but with the rest of the world as well.
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Teaching English Speaking Skills
The question in teaching English speaking skills is not how to teach them but rather
which model should be taught. In the ELT domain, methods and techniques of teaching English
speaking have changed over time (Matsuda & Freidrich, 2011). Matsuda and Freidrich found
that these changes had occurred in three distinct periods. In the 1970s and early 1980s, when
audio-lingual teaching strategies were widespread, teachers considered non-standard accents as
errors and corrected students to force them to imitate American English pronunciation. In the
mid-1980s and early 1990s, when the notion of communicative competence had gained ground,
teachers mostly encouraged fluency and overlooked minor speaking mistakes. In the beginning
of the 21th century, with more attention being drawn to English globalization, teachers have
raised awareness about different English varieties and ideologies related to local varieties
(Matsuda & Freidrich, 2011). This recent trend could influence speaking instruction by
encouraging English instructors to expose students to different varieties of English, accept their
students’ accents, and focus on fluency instead of accuracy.
Matsuda (2012) explained that traditional English instruction forces students to emulate a
native accent that involves certain features—such as reduction, frequent elision, assimilation, and
linking—which, according to empirical research, can “reduce intelligibility in interactions
between non-native speakers” (p. 34). In her recent book, Matsuda (2017) indicated that English
teachers do not need different teaching strategies but instead need to think about English in a
different way. They should welcome the varieties of English that students bring to the classroom
and expose students to different varieties from around the globe. Likewise, Tanghe (2014) found
it was beneficial to expose students to World Englishes and different English varieties. She
included World Englishes in her English speaking classes in South Korea. At the end of the
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course, some students reported feeling more confident. Tanghe explained that students developed
their language proficiency, not only because they had increased confidence, but also because
they accepted different English varieties and felt free from the need to imitate a native English
accent.
Since the number of non-native English speakers has exceeded that of native speakers, it
is no longer necessary to consider native English speakers a model when teaching English
speaking skills (Jenkins, 2000; Low, 2015). Furthermore, non-native English speakers in many
countries have limited opportunities to converse with native speakers, so it would be beneficial
to them to incorporate non-native accents into the English curricula (Jenkins, 2000). Jenkins
asserted that “The assumption that a ‘standard’ [native speaker] accent is internationally
intelligible is a myth” (p. 206). Thus, greater exposure to varieties of non-native English is
considered an essential aspect of EIL by Jenkins (2000) and Kubota (2012). Jenkins (2000)
added that English instructors should forego unnecessary and unrealistic methods (such as the
native speaker model) and modify their teaching strategies to fit the needs of contemporary
international communication.
Richards (2008) discussed listening and speaking instruction in great detail. Current
concepts of listening utilize approaches that promote, observe, and assess the learner’s listening
and have indicated the important role of listening skills. In current speaking classes, fluency is
the main goal and can be developed by engaging in meaningful communicative activities. In
addition, Baccaglini (2013) demonstrated that ELT pedagogies should teach strategies that
students could use when they face trouble communicating in English, especially in oral
communication.
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Strategies for Teaching EIL Speaking Skills
Numerous strategies for teaching EIL speaking skills have been suggested by scholars
(e.g., Chun, 1988; Hahn, 2004; Levis, 2005; Low, 2015; Pennington & Ellis, 2000). Low (2015)
suggested that ESL classes should incorporate information about the diverse cultures where
English is used. She also confirmed that many scholars promote the use of students’ L1 in
English classes and refer to code-switching as “a pedagogical tool that promotes authenticity in
the EIL classroom” (p. 131). Teaching speaking should include intonation since it helps listeners
understand and interpret dialogue and clarifies the speaker’s level of politeness (Chun, 1988).
Hahn (2004) confirmed the significance of teaching suprasegmentals—utterance features such as
stress, pitch, and juncture that accompany vowels and consonants—in EIL speaking courses and
explained how instructors could apply them in class.
Hahn (2004), Pennington and Ellis (2000), Levis (2005), and Low (2015) discussed the
value of teaching primary stress placement, i.e., emphasizing a syllable above all others in a
word or a word above all others in a sentence by increasing its loudness and vowel length.
English learners can develop their primary stress production if they are taught this feature
explicitly, and it is useful in reinforcing overall intelligibility (Levis, 2005; Pennington & Ellis,
2000). Levis (2005) suggested teaching students to use stress on content words over function
words so the listener can distinguish them. Low (2015) stated that it is helpful to provide
students with examples of misunderstandings that could occur due to differences in primary
stress placement. Perceptual exercises can raise students’ awareness of primary stress, where
students are required to listen to parts of a conversation and determine the placement of primary
stress. Low also reported the positive effects of oral presentations and reading aloud on student
stress placement ability.
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Perceptions and Attitudes
Matsuda and Freidrich (2011) indicated that beliefs and perceptions affect teaching
methods and practices, including materials and standards of assessment. Since the present study
investigated professors and students’ perceptions about EIL speaking instruction in Saudi Arabia,
the current literature related to this topic is reviewed below.
Teachers’ perceptions. Teachers’ perceptions and attitudes should be studied because
they are among the most important factors in ELT (Matsuda & Friedrich, 2011; Tokumoto &
Shibata, 2011). Lai (2008) found teachers’ beliefs were likely to strongly influence students.
Lai’s study explored Taiwanese university teachers’ perceptions of EIL. An hour-long focus
group interview of five English instructors was audio recorded. The topics included the
ownership of English and teaching the culture of the target language, and the results showed
interesting disagreements and debates among participants. Even though agreement about EIL has
increased in academia, some Taiwanese English instructors continued to believe in the idea that
certain countries or speakers “owned” English, which led to their teaching students English
based on an American or British model. Their views about teaching the culture of the L2 varied.
Some argued students should be exposed to American or British culture when teaching English,
while others did not expect students to learn American or British culture because they felt it was
unnecessary, following the notions of EIL.
A similar study by Luo (2017) examined the perceptions of seven Taiwanese university
English instructors regarding English as a lingua franca in Taiwan. The data collected via survey
and interview showed participants were aware of this idea, but they affirmed the importance of
teaching native speaker norms. In another study, Pan and Block (2011) investigated the beliefs of
Chinese teachers and students at six universities in Beijing about teaching English as a global
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language. Data were collected by questionnaire and interview from 40 teachers and 637 students.
The results suggested they believed in the popularity of English as a global language and
endorsed its importance in developing China. Arrieta (2017) likewise investigated teachers and
students’ beliefs about accented English and incorporating World Englishes into English
curricula. Teachers and students from two US universities participated through online surveys
before and after watching a 4-min video about World Englishes. Teachers were not initially very
interested in getting training in World Englishes, but their views changed a little after watching
the video.
Students’ perceptions. Since language learning is established in “a political and
historical context and learners’ views will inevitably touch upon these,” the attitudes of learners
“relate to the wider socio-political context” (Barcelos, 2003, p. 237). Many studies have
investigated beliefs about language learning, but most have focused on instructors’ views more
than those of students. Arrieta (2017) investigated teachers and students’ beliefs about accented
English and incorporating World Englishes into the curriculum. Students were found to be more
supportive of this idea than teachers and welcomed courses incorporating it.
Chern and Curran (2017) studied the perspectives of 10 graduate students enrolled in a
course about culture and teaching English with a focus on World Englishes and EIL. The
researchers used in-depth interviews with participants about English as a lingua franca in Taiwan.
Findings showed that students understood the core concepts of English as a lingua franca but
thought they would be hard to apply in the education system of Taiwan. They also realized there
was no need to follow a native speaker model and learned how to accept and respect other
varieties of English. As noted above, Pan and Block (2011) found Chinese students viewed
English as a global language as important in the development of their country. Finally, a student
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in Baccaglini (2013) stated, “You must be familiar with different accents as well because you are
communicating to the world, not just to the American, English-speaking world” (p. 343).
English Speaking Instruction at Qassim University
Since this study was conducted at Qassim University, this section reviews the curriculum
of its Department of English. On the official website of Qassim University (2017), there are only
seven courses related to speaking throughout the eight semesters that most students need to pass
in order to graduate. In the intensive course, which is the first semester students need to pass to
major in English, there is a course called ENG 025: Listening and Speaking. Level 1 has two
courses related to speaking, including ENG 124: Listening and Speaking 1 and ENG 150:
Teaching Pronunciation. Level 2 contains ENG 125: Listening and Speaking 2 and ENG 152:
English Phonology. For the third level, there is only one speaking-related course, ENG 221:
Listening and Speaking 3. The last related course is ENG 351: Descriptive Phonetics, which is
required for Level 5. There are no courses specializing in teaching EIL or World Englishes.
Furthermore, the descriptions for the courses related to speaking skills support the native speaker
model rather than EIL. For instance, the Listening and Speaking course is described as enhancing
students’ listening skills and making them well versed in a native English accent. Another
example is the Teaching Pronunciation course, which aims to help students practice a “proper”
accent. Thus, this study was conducted at Qassim University to raise awareness among English
instructors and learners about the importance of being understood over acquiring a native-like
accent.
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Chapter 3
Methodology
This chapter details the methodology of the present study, including the research design,
participants, setting, instrument, pilot study, data collection, coding, and data analysis. The study
examined teachers and students’ attitudes about EIL speaking instruction in Saudi Arabia and
whether exposure to EIL speaking instruction influenced those attitudes. The study was guided
by the following research questions:
1. What are the perceptions of English university professors in Saudi Arabia regarding
EIL in speaking instruction?
2. What are the perceptions of undergraduate English majors in Saudi Arabia regarding
EIL in speaking instruction?
3. Does learning about EIL in speaking instruction influence professors’ perceptions?
4. Does learning about EIL in speaking instruction influence students’ perceptions?
The study’s hypothesis was that exposure to EIL speaking instruction positively
influences professors and students’ perceptions of English speaking instruction.
Research Design
A mixed-methods approach was employed because it combines quantitative and
qualitative techniques that reduce the limitations of either method. Additionally, it provides a
more complete picture and better understanding of the research problem and questions (Creswell
& Creswell, 2017). Quantitative data were collected using a Likert-scale survey, and qualitative
data were collected using a semi-structured interview.
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Participants
Participants were divided into two groups: professors teaching in the Department of
English at Qassim University and Saudi undergraduate students majoring in English at Qassim
University. Each group was expected to contain 20–40 participants. However, 30 students and
only 23 professors responded. Most of the professors who participated were women (16 out of
23). Their L1 was Arabic except for six whose L1 was Urdu and one whose L1 was Hindi. Most
were 26–30 years old. Table 1 presents the details for each professor, two of which were
interviewed.
Table 1
Professors
No. Age

Gender

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23

Female
Female
Female
Male
Female
Female
Female
Female
Male
Female
Male
Female
Female
Female
Female
Female
Female
Male
Female
Male
Male
Male
Female

31-36
26-30
37-43
26-30
37-43
26-30
20-25
26-30
31-36
26-30
51+
26-30
26-30
37-43
26-30
37-43
26-30
31-36
44-50
37-43
31-36
37-43
31-36

Years of
Teaching
10
3
9
2
12
4
4
5
3
4
10+
8
4
10
2
10
3
6
20+
10
2
7
10

L1
Hindi
Arabic
Urdu
Arabic
Arabic
Arabic
Arabic
Urdu
Urdu
Arabic
Urdu
Urdu
Arabic
Arabic
Arabic
Arabic
Arabic
Arabic
Arabic
Arabic
Arabic
Arabic
Urdu

20

Teaching
Speaking
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
No
Yes
Yes
Yes
Yes
Yes

Focus on Native
Accent
Yes
Yes
No
Sometimes
Sometimes
Sometimes
No
Sometimes
Yes
Sometimes
Sometimes
Yes
Sometimes
Sometimes
Yes
Sometimes
No
No
No
Sometimes
Yes
Yes

Of the 30 students, 29 were female and one was male. Most of them were in Level 7 and
18–21 years old, with some who were 22–25. All shared the same L1 (Arabic). Table 2 provides
the details about each student, two of which were interviewed.
Table 2
Students
No.

Age

Gender

Level

Lived in Englishspeaking country

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30

22-25
18-21
22-25
22-25
22-25
18-21
18-21
22-25
18-21
18-21
18-21
22-25
18-21
18-21
18-21
22-15
22-25
22-25
18-21
18-21
22-25
18-21
18-21
18-21
18-21
18-21
22-25
18-21
18-21
18-21

Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Male
Female
Female
Female
Female
Female
Female
Female

8
7
7
7
6
7
4
6
6
6
4
7
2
6
5
8
6
7
3
7
4
4
3
7
7
7
2
5
5

No
No
No
No
Yes
No
No
No
No
No
No
No
No
No
No
No
No
No
No
No
No
No
No
No
No
No
No
No
No
No

21

Taking
Speaking
Class
Yes
Yes
Yes
Yes
Yes
No
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
No
No
Yes
Yes
Yes
Yes
No
Yes
Yes
Yes
No
No
No
No
Yes
Yes

Focusing on a
Native Accent
in Class
Yes
Sometimes
Sometimes
No
No
No
Sometimes
No
Sometimes
Sometimes
Sometimes
Sometimes
No
Sometimes
Yes
Yes
Sometimes
Sometimes
Yes
Yes
Sometimes
No

Setting
The setting was Qassim University, which was established in 2004 when King Saud
University and Imam Mohammad Ibn Saud Islamic University merged. It is composed of various
colleges located in Al-Qassim Province in Saudi Arabia. The focus of this study was on sciences
and arts colleges with English departments. There were 12 such colleges in Al-Qassim Province,
but only eight of them had English departments.
Instrument
This study used an online survey adapted from Arrieta (2017), which investigated the
beliefs and attitudes of ESL teachers and students regarding pronunciation in World Englishes
before and after watching a video on the topic. I updated Arrieta’s survey based on two factors.
The first was my participants’ needs; for example, I deleted the question “What is your first
language?” from the student questionnaire because all Saudi students speak Arabic as their L1.
The second factor was the guidelines from Chapter 5 of Dörnyei and Csizér (2012). For instance,
I moved the personal questions to the end because, as Dörnyei and Csizér explain, these
questions “ring privacy alarm bells” in respondents, which can affect their answers (p. 78). I also
added more response options because the most famous type of closed-ended item is the Likert
scale, which normally contains five to six response options (Dörnyei & Csizér, 2012).
Two questionnaires were employed, one for professors (see Appendix A) and the other
for students (see Appendix B). Each questionnaire was divided into three sections: questions to
answer before watching the video, questions to answer after watching the video, and personal
questions. At the beginning of each questionnaire, there was a brief explanation of the concept of
EIL as it pertains to speaking. The pre-video questions helped answer the first and second
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research questions, while the post-video questions helped answer the third and fourth research
questions.
Each questionnaire provided the same video for participants to watch in the middle of the
questionnaire, uploaded by Cambridge University Press ELT (2011). Therefore, participants
answered almost half the questions, watched the video, and then answered the rest of the
questions. This 4-min video exposed participants to the concept of EIL in speaking instruction to
determine whether teaching EIL in speaking would influence students and professors’
perceptions of English speaking instruction in Saudi Arabia. The speaker of the video, Professor
Jack C. Richards, is an internationally recognized authority on English acquisition, teacher
training, and materials design. The speaker was briefly explained before the video to give
participants an idea of who he was. At the end of the questionnaire, participants were asked to
provide their email address if they were willing to participate in a follow-up interview.
Since ELLs participating in this study were students still learning English, they were
provided with an Arabic version to ensure they understood the questions. I translated the student
questionnaire into Arabic and asked an Arabic-and-English-speaking PhD student to backtranslate it into English. I then compared the two English versions to gauge the accuracy of the
translation.
To better understand the answers, two semi-structured interviews were prepared for each
group (see Appendices D and F). Two participants from each group were voluntarily
interviewed. The interview questions were similar to the questionnaire items in order to
understand why participants chose certain responses.
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Pilot Study
I conducted a pilot study before collecting the actual data to examine the validity and
reliability of the questionnaires, confirm that all items were comprehensible, and double-check
the length of time needed to answer the questionnaires. For this purpose, I had six participants
take the questionnaires during my stay in Saudi Arabia; three completed the English
questionnaire for professors and students, and three responded to the Arabic questionnaire for
students. I then asked them how they interpreted the questions while answering the
questionnaires. Piloting helped refine and adjust the questionnaires based on the comments and
suggestions provided by participants.
Data Collection
Since I was an English lecturer in one of the colleges at Qassim University, it was
possible for me to collect the data by contacting participants online without traveling to Saudi
Arabia. However, traveling to Saudi Arabia was still a better way to collect the questionnaires
and conduct interviews easily and quickly.
After arriving in Saudi Arabia, I piloted the study, as mentioned earlier. Then, I
distributed the online questionnaires to professors and students in the Department of English.
During February 2018, I collected 23 responses from professors and 30 from undergraduates.
Afterward, I interviewed two female students, and authorized a male PhD student to interview
two male professors for reasons related to traditional Saudi culture that would make male-female
interviews less comfortable and possibly produce less forthright answers.
Coding
After collecting the data, they were coded, which meant converting participants’
responses into numbers. Since the questionnaires had closed-ended items, coding was
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straightforward as each response option was assigned to a consecutive number (Dörnyei &
Csizér, 2012).
There were 14 questions for professors organized into two lists before and after the video,
such as “Do you think that the speaker in the video is a good speaker?” Similarly, there were 14
questions for students organized into two lists before and after the video, such as “Do you think
that you can be successful in the English-speaking world even if you speak English with a nonnative accent?” These questions had the same response options: “Absolutely yes,” “Mostly yes,”
“Partly yes, partly no,” “Not really,” and “Not at all,” which are coded in Table 3.
Table 3
Coding for Question Options
Answer
Absolutely yes
Mostly yes
Partly yes, partly no
Not really
Not at all

Answer Code
5
4
3
2
1

There were four questions, two for professors and two for students, asking about “the
qualities of a good English speaker” with four response options. These options are coded in
Table 4.
Table 4
Coding for Questions about the Qualities of a Good English Speaker
Answer
Speaking well enough so other people can understand you most of the time.
Speaking well enough so other people can understand you all the time.
Speaking well enough so other people can't tell you are an ESL speaker.
Speaking well enough to sound like a native English speaker with any native
accent.
Speaking well enough to sound like a native English speaker of a particular
native accent.
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Answer Code
5
4
3
2
1

Some response options were not coded because they were personal questions, such as
“How old are you?” These questions were in the last section of the questionnaire and were not
part of the regular pre-video or post-video items.
Data Analysis
Since this research employed a mixed-methods approach, the comparison approach was
used while analyzing the data to compare the quantitative and qualitative measures. Outcomes of
qualitative and quantitative data were assiduously considered to test if they converged or
diverged. This followed from Ivankova and Creswell’s (2009) suggestion that “The most popular
approach is to compare the quantitative results and qualitative findings to confirm or crossvalidate the findings from the entire study” (p. 142).
Quantitative data. Quantitative data were collected via a Likert-scale survey and
analyzed using SPSS (Version 24.0). I organized data into two spreadsheets, one for each group.
The questionnaire items were inserted in rows under columns for each participant, and their
answers were inserted into the cells.
After inserting the data into SPSS, I calculated mean, range, minimum, maximum, and
standard deviation for each group, each participant, and each item. For example, if the mean
score for professors was higher than the mean for students, this meant professors were more
supportive of EIL speaking instruction than students. This in turn would mean professors’ scores
were more normally distributed and more homogeneous than students’ scores because the
standard deviation of professors was lower than that of students.
Moreover, if the mean score for the post-video questionnaire was higher than the prevideo questionnaire, this meant exposure to EIL speaking instruction positively influenced
participants’ perceptions. However, if the mean score for the post-video questionnaire was lower
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than the pre-video questionnaire, exposure to EIL speaking instruction negatively influenced
their perceptions. If there was no significant difference between pre- and post-video
questionnaires, exposure to EIL speaking instruction did not influence their perceptions.
To ensure reliable coding, the researcher used SPSS which “not only computes reliability
coefficients describing the homogeneity of the items in a cluster, but also advises us whether or
not the exclusion of one or more items would increase the scale’s internal reliability” (Dörnyei &
Csizér, 2012, p. 84).
Qualitative data. I identified patterns, themes, and categories based on the collected data
via semi-structured interviews. Since all the interviews were in Arabic, I translated them into
English and analyzed them using “constant comparison,” which works by breaking down data
into manageable chunks then comparing those chunks to see similarities and differences (Corbin
& Strauss, 2014). Similar data were grouped under the same conceptual label.
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Chapter 4
Quantitative Data Analysis
This chapter presents the key findings from the quantitative data. The questionnaire
responses were analyzed using SPSS. Matsuda and Freidrich (2011) indicated that beliefs and
perceptions affect teaching methods and practices, including materials and standards of
assessment. Using a survey elicited professors and students’ perceptions of EIL, especially the
pre-video questionnaire. The post-video questionnaire revealed the impact of EIL exposure
through a 4-min video on participants’ attitudes. An 8-item Likert-scale questionnaire was
administered before and after the video for each group. The following sections, organized by
research question, present the statistical results for professors and students’ perceptions before
and after exposure to EIL.
Professors’ Pre-Video Results
Teachers’ perceptions and attitudes should be studied because they are vital factors in
ELT (Matsuda & Friedrich, 2011; Tokumoto & Shibata, 2011). Similarly, Lai (2008) indicated
that teachers’ beliefs are likely to have a major effect on students. This section presents the
results for professors’ attitudes before watching the video. These findings helped answer the first
research question, “What are the perceptions of English university professors in Saudi Arabia
regarding EIL in speaking instruction?” Table 5 shows the frequencies, means, and standard
deviations for professors’ pre-video responses.
As shown in Table 5, it is clear that the most common responses were “Absolutely yes”
and “Mostly yes” while the least common were “Not really” and “Not at all” for almost all items.
For example, Item 1 in the pre-video questionnaire was “Have you received sufficient training in
English as International Language (EIL) related instruction?” Of the total (N = 23), 43% (N = 10)
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answered “Absolutely yes,” 26% (N = 6) answered “Mostly yes,” another 26% (N = 6)
responded “Partly yes, partly no,” 4% (N = 1) responded “Not really,” and no one picked the
option “Not at all.”
Table 5
Frequencies, Means, and Standard Deviations for Professors’ Pre-Video Responses
Item

Absolutely
yes (%)
10 (43)
7 (30)
9 (39)
10 (43)
8 (34)
8 (34)
8 (34)
8 (34)
68 (37)

1.
2.
3.
4.
5.
6.
7.
8.
Total

Mostly
yes (%)
6 (26)
10 (43)
6 (26)
7 (30)
7 (30)
5 (21)
12 (52)
13 (56)
66 (36)

Partly yes
partly no (%)
6 (26)
2 (8)
7 (30)
5 (21)
7 (30)
6 (26)
2 (8)
0 (0)
35 (19)

Not really
(%)
1 (4)
4 (17)
1 (4)
1 (4)
1 (4)
4 (17)
1 (4)
0 (0)
13 (7)

Not at all
(%)
0 (0)
0 (0)
0 (0)
0 (0)
0 (0)
0 (0)
0 (0)
2 (8)
2 (1)

M

SD

4.08
3.86
4.00
4.13
3.95
3.73
4.17
4.08
4

0.94
1.05
0.95
0.91
0.92
1.13
0.77
1.08
0.15

Most professors thus indicated they had received sufficient training in EIL. Taken as a
whole, the mean across all eight items was 4 (SD = 0.15), indicating these professors as a group
were well-versed in the concept of EIL. In answer to the first research question, the scores
indicated that most professors had positive perceptions of EIL and were already aware of it as a
concept.
Professors’ Post-Video Results
This section presents the findings on professors’ perceptions after watching the video,
which helped answer the third research question, “Does learning about EIL in speaking
instruction influence professors’ perceptions?” Table 6 shows the frequencies, means, and
standard deviations for professors’ post-video responses.
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Table 6
Frequencies, Means, and Standard Deviations for Professors’ Post-Video Responses
Item

Absolutely
yes (%)
1.
8 (34)
2.
5 (21)
3.
11 (47)
4.
11 (47)
5.
3 (13)
6.
14 (60)
7.
16 (69)
8.
9 (39)
Total 77 (42)

Mostly
yes (%)
6 (26)
10 (43)
8 (34)
10 (43)
18 (78)
8 (34)
6 (26)
13 (56)
79 (43)

Partly yes,
partly no (%)
5 (21)
7 (30)
3 (13)
1 (4)
0 (0)
1 (4)
0 (0)
0 (0)
17 (9)

Not really
(%)
4 (17)
1 (4)
1 (4)
1 (4)
1 (4)
0 (0)
0 (0)
0 (0)
8 (4)

Not at
all (%)
0 (0)
0 (0)
0 (0)
0 (0)
1 (4)
0 (0)
1 (4)
1 (4)
3 (2)

M

SD

3.78
3.82
4.26
4.34
3.91
4.56
4.56
4.26
4.19

1.12
0.83
0.86
0.77
0.84
0.58
0.89
0.86
0.31

Table 6 shows how professors responded to each item after watching the video. The most
common responses were “Absolutely yes” and “Mostly yes” while the least common were “Not
really” and “Not at all” for almost all items. For example, Item 4 in the pre-video questionnaire
was “Do you think it is important to your students’ ability to be successful English speakers to be
familiar with the concept of English as an International Language (EIL) regarding speaking?” Of
the total (N = 23), 47% (N = 11) answered “Absolutely yes,” 43% (N = 10) answered “Mostly
yes,” 4% (N = 1) responded “Partly yes, partly no,” another 4% (N = 1) responded “Not really,”
and no one picked the option “Not at all.” Therefore, most professors reportedly thought that for
their students to be successful English speakers, they needed to be familiar with the concept of
EIL in terms of speaking.
Taken as a whole, the mean across all eight items was 4.19 (SD = 0.31), which illustrated
slightly more positive perceptions after watching the video. According to Tables 5 and 6, the
mean score for the post-video questionnaire (M = 4.19) was higher than the pre-video
questionnaire (M = 4.00). This revealed that exposure to EIL speaking instruction positively
influenced the professors’ perceptions. However, the difference between pre- and post-video
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answers was not statistically significant because there was only a difference of 0.19 between the
pre- and post-video questionnaire means. Thus, in answer to the third research question, learning
about EIL had a slightly positive influence on professors’ perceptions.
Students’ Pre-Video Results
This section details students’ perceptions before watching the video, which helped
answer the second research question, “What are the perceptions of undergraduate English majors
in Saudi Arabia regarding EIL in speaking instruction?” Table 7 shows the frequencies, means,
and standard deviations for students’ pre-video responses.
Table 7
Frequencies, Means, and Standard Deviations for Students’ Pre-Video Responses
Item

Absolutely
yes (%)
1.
11 (36)
2.
3 (10)
3.
13 (43)
4.
14 (46)
5.
14 (46)
6.
9 (30)
7.
12 (40)
8.
4 (13)
Total 80 (33)

Mostly
yes (%)
7 (23)
9 (30)
10 (33)
9 (30)
10 (33)
3 (10)
12 (40)
16 (53)
76 (32)

Partly yes,
partly no (%)
5 (16)
10 (33)
4 (13)
7 (23)
4 (13)
10 (33)
5 (16)
3 (10)
48 (20)

Not really
(%)
5 (16)
5 (16)
3 (10)
0 (0)
2 (6)
5 (16)
1 (3)
2 (6)
23 (10)

Not at all
(%)
2 (6)
3 (10)
0 (0)
0 (0)
0 (0)
3 (10)
0 (0)
5 (16)
13 (5)

M

SD

3.66
3.13
4.10
4.23
4.20
3.33
4.16
3.40
3.77

1.32
1.13
0.99
0.81
0.92
1.34
0.83
1.30
0.45

Similar to the professors’ results, it was evident that the most common responses among
students in the pre-video questionnaire were “Absolutely yes” and “Mostly yes” while the least
common were “Not really” and “Not at all” for almost all items. For example, Item 5 in the prevideo questionnaire was “Do you think it would be beneficial to learn about the concept of
English as an International Language (EIL) regarding speaking skills?” Of the total (N = 30),
46% (N = 14) answered “Absolutely yes,” 33% (N = 10) answered “Mostly yes,” 13% (N = 4)
responded “Partly yes, partly no,” 6% (N = 2) responded “Not really,” and no one picked the
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option “Not at all.” This indicated that most students thought it would be beneficial to learn
about EIL regarding speaking skills. Taken as a whole, the mean across all eight items was 3.77
(SD = 0.45), indicating that students as a group were well-versed in the concept of EIL. This
answered the second research question, as most students had positive perceptions of EIL and
were already aware of it as a concept.
Comparing professors and students’ pre-video responses, the mean score for professors
(M = 4) was higher than that of students’ (M = 3.77). Moreover, professors’ scores were more
normally distributed and homogeneous than students’ scores because the standard deviation of
professors (SD = 0.15) was lower than that of students (SD = 0.45). However, the difference
between professors and students’ pre-video responses was not statistically significant because
there was only a difference of 0.23 between the two means. Hence, professors were found to be
slightly more supportive of EIL speaking instruction than students.
Students’ Post-Video Results
This section presents students’ perceptions after watching the video. These findings
helped answer the fourth research question, “Does learning about EIL in speaking instruction
influence students’ perceptions?” Table 8 shows the frequencies, means, and standard deviations
for students’ post-video responses.
As with Tables 5–7, Table 8 shows the most common responses to the post-video student
questionnaire were “Absolutely yes” and “Mostly yes” while the least common were “Not
really” and “Not at all” for almost all items. For example, Item 5 in the post-video questionnaire
was “Do you think it is a good idea if professors use materials regarding the concept of English
as an International Language (EIL) in speaking classes, similar to the video you just watched?”
Of the total (N = 30), 47% (N = 14) answered “Absolutely yes,” 37% (N = 11) answered “Mostly
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yes,” 17% (N = 5) responded “Partly yes, partly no,” and no one picked the options “Not really”
or “Not at all.” This indicated that most students thought it was a good idea for professors to use
materials similar to the video they had watched regarding the concept of EIL in speaking classes.
Table 8
Frequencies, Means, and Standard Deviations for Students’ Post-Video Responses
Item

Absolutely
yes (%)
1.
24 (80)
2.
6 (20)
3.
8 (27)
4.
14 (47)
5.
14 (47)
6.
9 (30)
7.
9 (30)
8.
3 (10)
Total 87 (36)

Mostly
yes (%)
4 (13)
10 (33)
12 (40)
8 (27)
11 (37)
12 (40)
12 (40)
17 (57)
86 (35)

Partly yes,
partly no (%)
2 (7)
6 (20)
10 (33)
6 (20)
5 (17)
7 (23)
8 (27)
2 (7)
46 (19)

Not really
(%)
0 (0)
6 (20)
0 (0)
2 (7)
0 (0)
2 (7)
1 (3)
4 (13)
15 (6)

Not at all
(%)
0 (0)
2 (7)
0 (0)
0 (0)
0 (0)
0 (0)
0 (0)
3 (10)
5 (2)

M

SD

4.73
3.40
3.93
4.13
4.30
3.93
3.96
3.44
3.97

0.58
1.22
0.78
0.97
0.74
0.90
0.85
1.18
0.43

Taken as a whole, the mean across all eight items was 3.97 (SD = 0.43), which illustrated
slightly more positive perceptions after watching the video. According to Tables 7 and 8, the
mean score for the post-video questionnaire (M = 3.97) was higher than the pre-video
questionnaire (M = 3.77). This indicated that exposure to EIL speaking instruction positively
influenced students’ perceptions. However, the difference between pre- and post-video answers
was not statistically significant because there was only a difference of 0.20 between the pre- and
post-video questionnaire means. Thus, in answer to the fourth research question, learning about
EIL had a slightly positive influence on students’ perceptions.
Comparing professors and students’ post-video responses, the mean score for the
professors (M = 4.19) was higher than that of the students (M = 3.97). Moreover, professors’
scores were more normally distributed and homogeneous than students’ scores because the
standard deviation of professors (SD = 0.31) was lower than that of students (SD = 0.43).
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However, the difference between professors and students’ post- video responses was not
statistically significant because there was only a difference of 0.22 between the two means.
Hence, professors were slightly more supportive of EIL speaking instruction than students after
watching the video.
Chapter Summary
The mean score for the professors (pre- and post-video) was slightly higher than that of
the students. This indicated that professors were a little more supportive of EIL speaking
instruction than students before as well as after watching the video. Furthermore, professors’
scores were more normally distributed and homogeneous than students’ scores because the
standard deviation of professors was lower than the students’ standard deviation in the pre- and
post-video results (see Figure 1).

Figure 1. Mean and standard deviation scores for each group.
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Figure 1 illustrates the mean and standard deviation scores for each group (professors and
students) before and after watching the video. The professors’ mean score before watching the
video was 4 (SD = 0.15) and their post-video mean score was 4.19 (SD = 0.31). On the other
hand, the students’ pre-video mean score was 3.77 (SD = 0.45) while their post-video mean score
was 3.97 (SD = 0.43). According to Figure 1, all scores were nearly convergent, which revealed
no statistically significant differences between pre- and post-video responses for both groups.
Overall, professors and students’ mean score for the post-video questionnaire was slightly higher
than the pre-video questionnaire. This indicated that exposure to EIL speaking instruction had a
slightly positive influence on participants’ perceptions. Hence, these results supported the
hypothesis that exposure to EIL speaking instruction positively influences professors and
students’ perceptions of English speaking instruction.

35

Chapter 5
Qualitative Data Analysis
This chapter presents the results from the interview data analysis. In order to gain deeper
insight into the questionnaire answers, two semi-structured interviews were conducted with two
participants from each group (see Appendices D and F). For the students’ group, I interviewed
two female students, Students A and B. Student A was interviewed face-to-face, while Student B
was interviewed by phone. I authorized a male PhD student to interview the two male professors
(Professor A and Professor B) due to Saudi cultural traditions that might have affected the data in
a mixed-gender interview.
Semi-structured interviews encourage participants to express their thoughts openly in
order to provide deeper information and complement the quantitative data. The interview
questions were similar to the items in the survey to better understand why participants chose
certain responses and learn more details about those responses.
Since all interviews were conducted in Arabic, I translated the audiotaped interviews
directly into English. Next, I read the transcripts repeatedly to verify that the answers were
accurate. Furthermore, I asked an Arabic-and-English-speaking PhD student to review my
translation and verify that it accurately conveys the meanings intended by the interviewees.
After that, I analyzed the transcripts using constant comparisons (Corbin & Strauss,
2014). This method works by breaking down data into manageable chunks and then comparing
those chunks to see similarities and differences. Similar data were then grouped together under
the same conceptual label (Corbin & Strauss, 2014). Thus, I arranged the data into major
categories derived from the interview questions. Next, I coded the data to better understand the
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interviewees’ opinions. The original categories were modified slightly to conform to the final
coding choices.
After the coding process, I came up with seven themes: previous knowledge about EIL,
preferred accent, opinions about the video, influence of the video, willingness to get training or
take a course about EIL, native accent versus being understood, and incorporating EIL into the
classroom. Each theme represents a question from the interview. The first two interview
questions (and themes) were correlated to the first and second research questions, while the rest
of the questions (and themes) helped answer the third and fourth research questions.
Theme 1: Previous Knowledge about EIL
Interviewees were asked if they had learned about EIL as a concept before
participating in this study. For the instructors’ group, Professor A emphasized that he
already knew about the EIL concept while Professor B declared that he didn’t learn about
it previously. Professor A said “I knew about this concept, but I didn’t actually study it
under this term. However, as a concept, English as an international language was very
clear to me and I had heard about it before.” His answer declared that he didn’t actually
take a course about the EIL concept, but he was familiar with that concept. This
knowledge might come from reading relevant studies or watching relevant programs
from TV or internet. On the other hand, Professor B said, “No, I hadn’t learned about
this concept. Actually, it was my first time hearing about it when I watched the video and
read the survey.”
Similarly, for the learners’ group, student B was already aware of the concept of
EIL whereas student A was not conscious about that concept. Student A said:
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I didn’t learn about the concept, but I knew about it as general information that English is
an international language and it’s a very important language nowadays. And that’s why I
decided to specialize in English because it enables me to communicate with people who
speak different languages, so I think English is the only way…so, no…I didn’t know
about it. I learned about it from the video. It was a new concept for me.
It seemed that Student A has heard about the term EIL but not as the intended
meaning in the study. She thought that EIL concept refers only to the significant of
English. So, the idea that no particular accent has to be used was a new one for her.
The groups thus gave nearly the same responses. One professor and one student
confirmed they were familiar with the concept of EIL, while the other professor and
student had never heard about it before. These findings were combined with the results
for the second theme to provide an answer to the first and second research questions.
Theme 2: Preferred Accent
Interviewees were asked about their preferred accent. Participants responses’ showed that
they tend to a certain accent. Generally, Professor A and the two students preferred a British
accent, while Professor B preferred an American accent. Professor A attributed his preference for
a British accent to one of his professors, watching movies, and traveling to the UK:
This is a really good question which I may digress on. Before I studied abroad, there was
a professor who taught me phonetics, and he still works at the university. The credit for
that must go to him after God. I was a fan of his British accent. I feel it has some sort of
flavor to it…not like poetry does, but I enjoyed listening to his British accent, so I was
influenced by him, in addition to watching movies and many trips to the UK, and thank
God I got my master’s degree from the UK, so my English speaking became like if I was
born there. It’s very easy for me to speak with a British accent.
Professor A seemed proud of mastering a British accent. However, he still considered the
value of a form of EIL that did not belong to any country:
But the drawback here is preferring a certain accent which may cause diglossia or social
class in which we classify people…this is Number 10 and that is Number 1…and this is
not the goal of communication at all….Also for standardized tests, some people prefer
IELTS or TOEFL because it uses a certain accent…I consider this a personal
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preference…At the end of the day, we speak English. English doesn’t belong to Britain,
Australia, or America. It’s a language I use to speak, so if I’m successful in
communicating, I can be successful anywhere honestly.
Although Professor A preferred a certain accent, he believed that success is the ability to
communicate, and that accents preference is just “a personal preference.”
Professor B attributed his tendency toward an American accent to his studying abroad in
the US. He said, “Actually, there is no specific accent, but as a specialist in English, I try to use
the American accent more than the British accent because I studied there, so I try to sound like a
native.” Meanwhile, Student A preferred British accent but she imitated the American accent
because it's easier that the British one. She said: “Personally, I like the British accent, but I think
it’s hard to imitate…so I tend toward the American accent. The American accent is much easier
to imitate than the British one.”
The findings suggested that all participants had a preferred accent. However, similar to
the quantitative results, professors seemed more supportive of EIL speaking instruction than
students. This result was supported by sentences, such as “I consider this a personal preference
[…] English doesn’t belong to Britain, Australia, or America. It’s a language I use to speak, so if
I’m successful in communicating, I can be successful anywhere honestly” by Professor A and
“Actually, there is no specific accent” by Professor B.
Answering Research Questions 1 and 2
I examined these first two themes to answer the first and second research questions
(“What are the perceptions of English university professors in Saudi Arabia regarding EIL in
speaking instruction?” and “What are the perceptions of undergraduate English majors in Saudi
Arabia regarding EIL in speaking instruction?”). Some professors and students were already
aware of the concept of EIL. However, despite this awareness, there was a tendency to favor a
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native accent, which could be seen in several phrases, such as “I was a fan of his British accent”
and “I enjoyed listening to his British accent” by Professor A, “I try to sound like a native” by
Professor B, and “I like the British accent” by Student A. Moreover, professors seemed more
supportive of EIL speaking instruction than students, which could be seen in sentences, such as
“I consider this a personal preference […] English doesn’t belong to Britain, Australia, or
America. It’s a language I use to speak, so if I’m successful in communicating, I can be
successful anywhere honestly” by Professor A and “Actually, there is no specific accent” by
Professor B. The next five themes helped answer the third and fourth research questions.
Theme 3: Opinions about the Video
All interviewees expressed positive attitudes toward the video, except for Student B. She
actually explained that the video is authentic but she still believe in the significant of imitating
native accent. Student B said: “I think it’s realistic, but I don’t support it. Ummm…I don’t know,
but I think if someone wants to learn a language, it would be better to learn that language with its
native accent.”
In contrast, the others showed appreciation for the video and mentioned the value and
clarity of the information presented. For example, Professor A said the following:
The video is wonderful. I don’t know if I’ve seen it before. In fact, the person in the
video gives familiar, but it’s wonderful. Although I watched it once, I will watch it again.
But it gives me the impression that accent has nothing to do with language proficiency
and communicative language at all. The language used in the video was very lovely,
understandable, very strong and professional.
Similarly, Professor B said, “The video…actually provides worthwhile information that accent
doesn’t matter for learners or instructors. What matters is the knowledge provided by teachers.”
Moreover, Student A said, “I think it’s really wonderful, and it explained the concept clearly for
me. I mean even though I haven’t learned about it before.”
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The findings indicated that most participants supported the concept of EIL, and
most had positive comments about it, such as “the video was very lovely, understandable,
very strong and professional” by Professor A, it “actually provides worthwhile
information” by Professor B, and “I think it’s really wonderful” by Student A. These
results suggested the video had a deep influence on participants. However, we need to go
through all the remaining themes in order to get the final answer for the third and fourth
research questions.
Theme 4: Influence of the Video
The interviewees were asked whether the video influenced their beliefs about English
speaking instruction. Student B responded to this question by saying “No” without any
justification. However, she gave more details about its influence for the next question. Likewise,
Professor B responded that it had not influenced him but provided a rationalization for his
answer: “No, because I never taught English speaking actually, but it makes me think, as I
mentioned earlier, that accent doesn’t matter. Accent is more like a decoration, but it’s not an
essential thing.” Even though Professor B’s answer was also a “No,” his response indicated he
was influenced by the video since he described accent as “a decoration” and unnecessary.
In contrast, Professor A and Student A said they were strongly influenced by the video.
Professor A gave the following answer:
Of course. Also from some studies I’ve read, I could say the problem of accent is its
correlation to identity. For example, when I see [name of interviewer], I know he is Arab
or obviously not European from his appearance, but when I listen to his accent, I put him
in a particular position or a particular status that he is educated. This is absolutely untrue,
but accent is an influential factor. No one could say it’s not influential. But for speech
communication, I personally don’t think accent affects communication. During the 16
years I’ve taught English, students always ask me about the British accent or American
accent, and I always try to fight against this concept. Although accent affects students’
perceptions, I personally think accent has nothing to do with fluency and accuracy at all.
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Unlike Professor A, who had already read about this concept in studies and tried to steer his
students away from focusing on accent, this concept was new to Student A:
Yes, it did [influence me]. Honestly it taught me a new concept I hadn’t learned about
before, that I can speak English with my native language accent…I don’t have to mimic a
native English accent. For example, Japanese speak English with a Japanese accent. It
was a new concept for me.
Thus, these results suggested that participants were generally influenced by the
concept of EIL in the video.
Theme 5: Willingness to Get Training or Take a Course about EIL
Interviewees were asked if they were willing to get training or take a course about EIL,
and all reported being interested in training or coursework on EIL, except for Professor A.
Although Professor A was not interested in getting training in EIL, he still advocated the concept
of EIL, justifying his response as follows:
Training…I don’t think it’s that important because I think people are aware now,
especially in the last 10 years, that English is a lingua franca and international language.
Everyone believes in the value of English as an international and business language.
However, what is important is to educate people that English doesn’t belong to any
particular country or people. And you may know about the three circles in our field and
that non-native speakers of English outnumber native speakers, which further shows that
English doesn’t belong to any one country or people. Also, TED, the famous program,
shows many successful people communicating in English who are not native speakers.
Professor A thought people already aware of the importance of English as a global
language so there is no need to get training in EIL. Furthermore, he supported that English is an
international language by providing two reasonable facts. First fact is that non-native speakers of
English outnumber native speakers. Second, the well-known TV program, TED, showed that
there are many successful people who are not native English speakers.
The rest of the interviewees showed an interest in getting training or taking a course in
EIL, but each had their own personal reasons. Professor B thought EIL training would have
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benefited him a lot when he first started learning English: “Yes, I would like to get training. I
actually wish I could have learned about this concept early on so I wouldn’t have focused on
accent more than other things during my language learning.” In contrast, Student A believed that
taking a course about EIL would promote her English speaking skills. Student A said: “Yes, I
would like to because I think it would improve my speaking skills.” Even though Student B was
not greatly affected by the video, she said, that a course in EIL may influence her believes
instead of the video. She justified that, unlike the video, the course will be in detail. She said:
“Yes, I think I want to. It might influence me…the video didn’t affect me, but a course
might…because a course would be more in depth.”
Theme 6: Native Accent Versus Being Understood
Interviewees were asked what they considered to be the most important, imitating a
native accent or being understood, and why they held that view. Most said being understood was
more important. Professor A emphasized that the ability to communicate, even with a non-native
accent, was a success. He considered communication as the base of language learning:
I personally think that the basis of language learning is communication. As long as a
student or person who’s learning any language, not just English, can communicate,
transfer a message, exchange information, I consider him successful, even if he has a
non-native accent, which is related to many factors, such as the critical period hypothesis,
parenting, language exposure…many things. But in the end, is the student able to talk?
As we know, one of the first questions in placement tests is how long you’ve been
learning English. Sometimes you get confused about how to estimate the length of time
spent learning English, but the most important thing is whether you can communicate. To
answer your question, I would say that communication is the basis of language learning,
but we can’t communicate without rich foundations in that language.
Similarly, Professor B promoted being understood over emulating a native accent. He illustrated
that it’s better for a student to understand a lesson and have valuable knowledge than listening to
a teacher who speaks a native accent. Professor B said:
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I think being understood in speaking is more important…because in the end, a student
will leave the class with valuable knowledge and something he understands. I think this is
more important for the student than listening to his teacher with a native-like accent.
Even though Student B stated that both being understood and mimicking a native accent
were important, her clarification indicated that being understood was more important. She
explained that accent is not valuable if there is a lack in using words appropriately. Student B
said:
I think both are important...I mean if someone knows how to pronounce a word like a
native but he or she doesn’t know how to use that word in a sentence, the accent is not
important if we don’t know how to use a word correctly.
However, Student A had a different perspective. She thought that simulating a naive accent is
substantial in order to be proficient in that language. She said: “Personally, I think I’d like to
speak with a native accent because when I learn something, I want to learn it as it is with all its
details…I want to become proficient in everything, including the accent.”
Theme 7: Incorporating EIL into the Classroom
Interviewees were asked whether they thought it would be beneficial to incorporate the
concept of EIL into speaking instruction, and all four agreed this was important. Professor A
made an interesting suggestion that EIL could be used as an introduction to speaking classes:
This question is specific about speaking skills. In fact, it’s important because once we
raise our students’ awareness about EIL, this will give them a good impression about
speaking. However, incorporating the EIL concept into speaking as an introduction to
provide a fact to students, especially in speaking, not all language skills…I see that as
very important, but without going in depth because we will reach a dead end about what
accent is better. Our students at this stage won’t realize there is no such thing as “better,”
but if you feel comfortable using a particular accent, no problem.
Similarly, Professor B believed students should be aware of the concept of EIL,
especially at the beginning of learning English to avoid wasting time and effort imitating a native
accent:
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Yes. Yes, I think it’s important…for the same reasons I mentioned earlier. It will help
raise students’ awareness while they are in the beginning stages of learning English, so
they can learn that it doesn’t matter if they sound like native speakers. The most
important thing is to be understood in speaking, and this would help students on
standardized tests, such as IELTS and TOEFL…the criterion in these exams is to be
understood, not to be native-like.
Students A and B also thought it would be advantageous for students to know about EIL
in terms of motivation and confidence. It would motivate them and raise their confidence
because they won’t focus on sounding like native. Student A said, “Yes, I think it’s important
because it would motivate students to improve their English because once they understand the
concept, this would motivate and encourage them.” Student B said, “I think it would be
beneficial. I mean it would increase students’ confidence because they won’t care if they speak
like a native or not.”
Answering Research Questions 3 and 4
This section answers the third and fourth research questions (“Does learning about EIL in
speaking instruction influence professors’ perceptions?” and “Does learning about EIL in
speaking instruction influence students’ perceptions?”). Based on the first two themes, it
appeared that learning about EIL influenced most of the professors and students interviewed.
This initial observation was reinforced after going through the last five themes. Through them, I
found most interviewees had positive attitudes toward the video, were influenced by the video,
were willing to get training or take a course about EIL, and thought being understood was more
important than cultivating a native accent, and all of them believed incorporating EIL into
speaking instruction would be beneficial. Therefore, exposure to EIL speaking instruction had a
positive influence on interviewees’ perceptions. This finding confirmed the quantitative results,
which indicated that exposure to EIL speaking instruction had a slightly positive influence on
participants’ perceptions.
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Chapter Summary
In this chapter, a qualitative approach was conducted to examine instructors and learners’
current attitudes toward EIL speaking instruction in Saudi Arabia. The chapter also investigated
whether exposure to teaching EIL speaking influenced participants’ perceptions. The interviews
were analyzed in seven themes based on the interview questions. The first two themes helped
answer the first and second research questions, while the five remaining themes were used to
answer the third and fourth research questions. The qualitative analysis indicated that some
interviewees were already aware of the EIL concept and that exposure to EIL speaking
instruction had a positive influence on participants’ perceptions. These results supported the
hypothesis that exposure to EIL speaking instruction positively influences professors and
students’ perceptions of English speaking instruction.
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Chapter 6
Conclusion
This chapter provides a summary of key findings, a discussion of their significance in
light of what is already known in the literature, implications for teaching, limitations of the
study, and recommendations for further research.
Summary of Findings
The quantitative findings reported in Chapter 4 demonstrated that most Saudi professors
and students had positive perceptions of EIL and were already aware of it as a concept. In
addition, exposure to EIL speaking instruction had a slightly positive influence on Saudi
professors and students’ perceptions. These results supported the hypothesis that exposure to EIL
speaking instruction positively influences Saudi professors and students’ perceptions of English
speaking instruction.
The qualitative results reported in Chapter 5 showed that some Saudi professors and
students were already aware of the EIL concept. Furthermore, exposure to EIL speaking
instruction had a positive influence on most Saudi professors and students’ perceptions. These
findings also supported the hypothesis that exposure to EIL speaking instruction positively
influences Saudi professors and students’ perceptions of English speaking instruction.
Discussion
Since this research employed a mixed-methods approach, I compared the quantitative and
qualitative findings. The quantitative analysis showed that most participants had positive
perceptions of EIL and were already aware of the concept of EIL. However, the qualitative
analysis indicated that only some interviewees were already aware of EIL. On this point, the
qualitative and quantitative data slightly diverged. Unlike the survey, there were only four
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interviewees, two from each group. This limited number of interviewees could have caused
differences between the results. On the other hand, both sets of results supported the hypothesis
that exposure to EIL speaking positively influences professors and students’ perceptions of
English speaking instruction. In this way, the outcomes of both datasets converged.
Many studies have indicated that beliefs and perceptions affected teaching methods and
practices, especially instructors’ attitudes because they are among the most important factors in
ELT (e.g., Lai, 2008; Matsuda & Freidrich, 2011; Tokumoto & Shibata, 2011). The findings of
the present study are thus important because they showed that exposure to EIL speaking
instruction positively influenced professors and students’ perceptions of English speaking
instruction. This could be expected to affect teaching practices, which could increase students’
confidence and make them better English speakers, as found in two studies (Chang, 2014;
Tanghe, 2014). Chang (2014) found that exposure to different varieties of English helped
students learn to appreciate those varieties. It also helped students became more confident in
learning, perceiving, and using English as non-native speakers. In the same fashion, Tanghe
(2014) found it was beneficial to expose students to World Englishes and different English
varieties because students developed their language proficiency, not only because they had
increased confidence, but also because they accepted different English varieties and felt free
from the need to imitate a native English accent. Such findings conform to what Student B said:
“I think it would be beneficial. I mean it would increase students’ confidence because they won’t
care if they speak like a native or not.” Similarly, many other studies have referred to the benefit
of exposure to different English varieties (e.g., Baccaglini, 2013; Jenkins, 2000; Kubota, 2012;
Matsuda, 2017; Matsuda & Freidrich, 2011; Richards, 2008).
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This study sought to address the lack of focus in the English pedagogy at Qassim
University on EIL or World Englishes, which instead supports the idea of imitating a native
English speaker. It was expected that exposing teachers and students to the concept of EIL might
influence their beliefs, impact teaching practices, increase students’ confidence, and make them
better English speakers. The results of the study support those of Arrieta (2017) and Chern and
Curran (2017) in that exposure to EIL or World Englishes influenced teachers and students’
attitudes. Arrieta (2017) found that teachers’ views changed a little after such exposure and
students were found to be more supportive and welcomed courses incorporating World
Englishes. Chern and Curran (2017) found that learners realized there was no need to follow a
native speaker model and learned how to accept and respect other varieties of English.
Teaching Implications
Based on the results of this study and to improve pedagogy and outcomes related to
speaking skills, the researcher recommends the following:
● Exposing students and instructors to the concept of EIL to help them avoid wasting
time and effort imitating a native accent to the detriment of other more important
areas.
● Exposing students and instructors to different varieties of English so they can learn
how to accept, appreciate, and respect other varieties of English and feel free from the
need to mimic a native English accent.
● Incorporating the concept of EIL when introducing all speaking classes.
● Encouraging professors to accept their students’ accents and focus on fluency instead
of accuracy.
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● Encouraging learners to speak fluently by involving them in more meaningful
communicative activities.
● Encouraging professors to modify their teaching strategies to fit the needs of
contemporary international communication, such as focusing on fluently over having
a native accent.
● As the Japanese have developed their Model of Japanese English (MJE), Saudis could
enjoy their own model of English as well.
Limitations of the Study
Although this study answered the research questions, three limitations should be
mentioned. The first was the number of interviewees. Unlike the survey, there were only four
interviewees, two from each group. Two professors or students might not have adequately
represented the perceptions of all professors or students at Qassim University. Moreover, this
limited number could have caused differences between the quantitative and qualitative results.
The second limitation was the methods used. The information collected through the
survey and semi-structured interview might not be entirely accurate because data were selfreported. The options provided in the survey may have forced participants to select certain
answers that lowered reliability. Moreover, the questions could have been misunderstood, which
would the lower validity.
The third limitation was generalizability. Saudi Arabia has 38 universities, 28 of which
are public universities and 10 of which are private universities (Ministry of Education, 2018a,
2018b). This study was only implemented at Qassim University, which might not be
representative of all universities in Saudi Arabia. Due to these three limitations, the results of the
study could not be generalized.
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Recommendations for Further Research
Further studies could interview more participants to reduce differences between
quantitative and qualitative results. In addition, they could also be performed at other Saudi
universities. These steps would help produce more accurate findings.
Since both methods used in the study delivered self-reported data, it could be more
advantageous to use other data collection methods, such as observation or experiments. For
observation, researchers could attend speaking classes at Qassim University to examine
professors and students’ practices and perceptions regarding native accents. Experiments would
be harder to conduct as they require more time but could be more effective. Researchers could
expose a speaking class to the concept of EIL (the experimental group) and compare the
outcomes to another speaking class (the control group) to see if exposure affects their speaking
skills.
Since this study examined professors and students’ perceptions of EIL in speaking
instruction in Saudi Arabia, other studies could consider their attitudes about EIL in regard to
other language skills, such as writing. Other studies could also investigate the same topic but in
another country in the expanding circle to see if similar results are produced.
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Appendix A
Professors’ Survey
The following questions are related to your teaching practice with regard to English as an
International Language (EIL). Please consider reading the following paragraph before you start
answering the questions.
English as an International Language (EIL) means that English is the tool of communication; it
is the lingua franca to communicate with people around the world. English is also considered
an international language due to the spread of English that makes non-native speakers of
English more numerous than native English speakers. Lai (2008) stated that the concept of EIL
supports the idea that no particular English-speaking country owns the English language, such
as the United States or England. He went on that there is no one version of English, but there
are many different varieties of English. In like manner, Kirkpatrick (2007) described English
as a host of languages that carries aspects from other languages. EIL has been investigated in a
range of topics; however, for the purpose of this study, it is associated with speaking skills.
Remember: There is no right or wrong answer. I am interested in your personal opinion.
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8. What are the qualities of “a good speaker” when it comes to speakers of English as a
Second/Foreign Language?
❍ Speaking well enough so other people can understand you most of the time.
❍ Speaking well enough so other people can understand you all the time.
❍ Speaking well enough so other people can’t tell you are an ESL speaker.
❍ Speaking well enough to sound like a native English speaker with any native accent.
❍ Speaking well enough to sound like a native English speaker of a particular native accent.
Please watch the following video before moving on to the next block of questions.
The speaker in the video is Professor Jack C. Richards, an internationally recognized authority
on English-language acquisition, teacher training, and materials design. A well-known lecturer
and consultant, he has taught at universities in the United States, China, Singapore, New
Zealand, Canada, Indonesia, and Brazil. Professor Richards’ many successful publications
include the Interchange series, Approaches and Methods in Language Teaching, and
Curriculum Development in Language Teaching.
The video is about 3 minutes long: https://www.youtube.com/watch?v=qab5v7YefHU
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8. What are the qualities of “a good speaker” when it comes to speakers of English as a
Second/Foreign Language?
❍ Speaking well enough so other people can understand you most of the time.
❍ Speaking well enough so other people can understand you all the time.
❍ Speaking well enough so other people can’t tell you are an ESL speaker.
❍ Speaking well enough to sound like a native English speaker with any native accent.
❍ Speaking well enough to sound like a native English speaker of a particular native accent.
Finally, please answer these quick questions:
Q1 Have you ever taught English Speaking?
❍ Yes
❍ No

Q6 If English is not your first language, do
you speak English with a non-native accent?
❍ Yes
❍ No

Q2 If yes, was there a focus on teaching a
certain variety of English, such as American
English or British English?
❍ Yes
❍ No
❍ Sometimes

Q7 How long have you been teaching English
at the university?
_________________
Q8 Are you
❍ Male
❍ Female

Q3 Have you ever lived or taught or studied
English outside Saudi Arabia?
❍ Yes
❍ No

Q9 How old are you?
❍ 20-25
❍ 26-30
❍ 31-36
Q4 If yes, please specify where, when, and for ❍ 37-43
how long.
❍ 44-50
_____________________
❍ 51+
Q5 What is your first language?
____________________

Q10 If you are interested in participating in a
follow-up interview, please leave your email
address.
……………………………………………...
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Appendix B
Students’ Survey
The following questions are related to your teaching practice with regard to English as an
International Language (EIL). Please consider reading the following paragraph before you start
answering the questions.
English as an International Language (EIL) means that English is the tool of communication; it
is the lingua franca to communicate with people around the world. English is also considered
an international language due to the spread of English that makes non-native speakers of
English more numerous than native English speakers. Lai (2008) stated that the concept of EIL
supports the idea that no particular English-speaking country owns the English language, such
as the United States or England. He went on that there is no one version of English, but there
are many different varieties of English. In like manner, Kirkpatrick (2007) described English
as a host of languages that carries aspects from other languages. EIL has been investigated in a
range of topics; however, for the purpose of this study, it is associated with speaking skills.
Remember: There is no right or wrong answer. I am interested in your personal opinion.
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8. In your opinion, what are the qualities of a good English speaker?
❍ Speaking well enough so other people can understand you most of the time.
❍ Speaking well enough so other people can understand you all the time.
❍ Speaking well enough so other people can’t tell you are an ESL speaker.
❍ Speaking well enough to sound like a native English speaker with any native accent.
❍ Speaking well enough to sound like a native English speaker of a particular native accent.
Please watch the following video before moving on to the next block of questions.
The speaker in the video is Professor Jack C. Richards, an internationally recognized authority
on English-language acquisition, teacher training, and materials design. A well-known lecturer
and consultant, he has taught at universities in the United States, China, Singapore, New
Zealand, Canada, Indonesia, and Brazil. Professor Richards’ many successful publications
include the Interchange series, Approaches and Methods in Language Teaching, and
Curriculum Development in Language Teaching.
The video is about 3 minutes long: https://www.youtube.com/watch?v=qab5v7YefHU
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8. In your opinion, what are the qualities of a good English speaker?
❍ Speaking well enough so other people can understand you most of the time.
❍ Speaking well enough so other people can understand you all the time.
❍ Speaking well enough so other people can’t tell you are an ESL speaker.
❍ Speaking well enough to sound like a native English speaker with any native accent.
❍ Speaking well enough to sound like a native English speaker of a particular native accent.
Finally, please answer these quick questions:
Q1 How old are you?
❍ 18-21
❍ 22-25
❍ 26-29
❍ 30-34
❍ 35-39
❍ 40-44
❍ 45+

Q6 If yes, was there a focus on teaching a
certain variety of English, such as American
English or British English?
❍ Yes
❍ No
❍ Sometimes
Q7 Which level are you in?
❍ Intensive course
❍ Level 1
❍ Level 2
❍ Level 3
❍ Level 4
❍ Level 5
❍ Level 6
❍ Level 7
❍ Level 8

Q2 Are you
❍ Male
❍ Female
Q3 Have you ever lived in an Englishspeaking country?
❍ Yes
❍ No
Q4 If yes, where and for how long?
____________________

Q9 If you are interested in participating in a
follow-up interview, please leave your email
address.
E-mail:
_______________________

Q5 Have you ever taken an English speaking
or conversation class?
❍ Yes
❍ No
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Appendix C
Translated Survey for Students
اﻷﺳﺌﻠﺔ اﻟﺘﺎﻟﯿﺔ ﺗﺘﻌﻠﻖ ﺑﺪراﺳﺘﻚ ﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻓﯿﻤﺎ ﯾﺘﻌﻠﻖ ﺑﻤﻔﮭﻮم اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻠﻐﺔ ﻋﺎﻟﻤﯿﺔ.
.أرﺟﻮ ﻗﺮاءة اﻟﻤﻜﺘﻮب أدﻧﺎه ﻗﺒﻞ اﻟﺒﺪء ﻓﻲ اﻹﺟﺎﺑﺔ ﻋﻠﻰ اﻷﺳﺌﻠﺔ
ﺗﻌﻨﻲ أن اﻹﻧﺠﻠﯿﺰﯾﺔ ھﻲ وﺳﯿﻠﺔ ﻟﻠﺘﻮاﺻﻞ .اﻹﻧﺠﻠﯿﺰﯾﺔ " "English as International Languageاﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻠﻐﺔ ﻋﺎﻟﻤﯿﺔ
ھﻲ اﻟﻠﻐﺔ اﻟﻤﺸﺘﺮﻛﺔ ﻟﻠﺘﻮاﺻﻞ ﻣﻊ اﻟﻨﺎس ﻓﻲ ﺟﻤﯿﻊ أﻧﺤﺎء اﻟﻌﺎﻟﻢ .اﻹﻧﺠﻠﯿﺰﯾﺔ أﯾﻀﺎ ﺗﻌﺘﺒﺮ ﻟﻐﺔ ﻋﺎﻟﻤﯿﺔ ﺑﺴﺒﺐ اﻧﺘﺸﺎرھﺎ اﻟﺬي ﺟﻌﻞ
ﻋﺪد اﻟﻤﺘﺤﺪﺛﯿﻦ اﻟﻐﯿﺮ اﻷﺻﻠﯿﯿﻦ أﻛﺜﺮ ﻣﻦ اﻟﻤﺘﺤﺪﺛﯿﻦ اﻷﺻﻠﯿﯿﻦ ﻟﻺﻧﺠﻠﯿﺰﯾﺔ .إن ﻣﻔﮭﻮم اﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻠﻐﺔ ﻋﺎﻟﻤﯿﺔ ﯾﺪﻋﻢ ﻓﻜﺮة ﻋﺪم
وﺟﻮد ﺑﻠﺪ ﻣﻌﯿﻦ ﯾﺘﻤﻠﻚ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻣﺜﻞ اﻟﻮﻻﯾﺎت اﻟﻤﺘﺤﺪة أو إﻧﺠﻠﺘﺮا .ﺑﺎﻷﺿﺎﻓﺔ إﻟﻰ أﻧﮫ ﻻ ﯾﻮﺟﺪ ﺷﻜﻞ واﺣﺪ ﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ إﻧﻤﺎ
ﺻﻔَﺖ ﺑﺄﻧﮭﺎ اﻟﻮﻋﺎء ﻟﻠﻐﺎت اﻷﺧﺮى ﺣﯿﺚ أﻧﮭﺎ ﺗﺤﻤﻞ ﺻﻔﺎت ﻣﻦ
ھﻨﺎك اﻟﻌﺪﯾﺪ ﻣﻦ اﻷﺷﻜﺎل اﻟﻤﺨﺘﻠﻔﺔ ﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ .اﻹﻧﺠﻠﯿﺰﯾﺔ ُو ِ
اﻟﻠﻐﺎت اﻷﺧﺮى .ﻗﺪ ﺗﻢ ﺗﻨﺎول ﻣﻔﮭﻮم اﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻠﻐﺔ ﻋﺎﻟﻤﯿﺔ ﻣﻦ ﻋﺪة ﺟﻮاﻧﺐ ,وﻟﻜﻦ ﻟﻐﺮض ھﺬه اﻟﺪراﺳﺔ ﻓﺈﻧﮫ ﺳﯿﺘﻢ رﺑﻄﮭﺎ
.ﺑﻤﮭﺎرة اﻟﺘﺤﺪث و اﻟﻤﺤﺎدﺛﺔ
ﺗﺬﻛﯿﺮ :ﻟﯿﺲ ھﻨﺎك إﺟﺎﺑﺔ ﺻﺤﯿﺤﺔ أو ﺧﺎطﺌﺔ ،أﻧﺎ ﻣﮭﺘﻢ ﻓﻲ رأﯾﻚ اﻟﺸﺨﺼﻲ ﻓﻘﻂ
ﻻ
ﻣﻂ
ﻟﻘﺎ

ﻻ
ﻋﻞ
ى
اﻟﻐﺎ
ﻟﺐ

ﺟﺰئ
ﯾﺎ
ﻧﻌﻢ
ﺟﺰئ
ﯾﺎ ﻻ

ﻧﻌﻢ ﻧﻌﻢ
ﻋﻞ ﺑﺎﻟﺖ
ى أﻛﯿﺪ
اﻟﻐﺎ
ﻟﺐ
 .١ھﻞ ﺳﺒﻖ ﻟﻚ أن درﺳﺖ ﻋﻦ ﻣﻔﮭﻮم اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻠﻐﺔ ﻋﺎﻟﻤﯿﺔ ﺑﺨﺼﻮص ﻣﮭﺎرة اﻟﺘﺤﺪث؟

 .٢ھﻞ ﺗﺤﺐ ﻟﮭﺠﺘﻚ اﻻﻧﺠﻠﯿﺰﯾﺔ اﻟﻐﯿﺮ أﺻﻠﯿﺔ؟
 .٣ھﻞ ﺗﺤﺐ ﺗ َﻌﻠُﻢ ﻟﮭﺠﺔ ﻣﻌﯿﻨﺔ ﻣﻦ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ،ﻣﺜﻞ اﻹﻧﺠﻠﯿﺰﯾﺔ اﻷﻣﺮﯾﻜﯿﺔ أواﻹﻧﺠﻠﯿﺰﯾﺔ اﻟﺒﺮﯾﻄﺎﻧﯿﺔ؟
 .٤ھﻞ ﺗﻌﺘﻘﺪ أﻧﮫ ﻣﻦ اﻟﻤﻤﻜﻦ ﻟﻠﻨﺎس اﻟﺬﯾﻦ ﻟﺪﯾﮭﻢ ﻟﮭﺠﺔ ﻏﯿﺮ أﺻﻠﯿﺔ أن ﯾﻜﻮﻧﻮا ﻧﺎﺟﺤﯿﻦ ﻓﻲ ﻋﺎﻟﻢ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ؟

 .٥ھل ﺗﻌﺗﻘد أﻧﮫ ﺳﯾﻛون ﻣن اﻟﻣﻔﯾد دراﺳﺔ ﻣﻔﮭوم اﻟﻠﻐﺔ اﻹﻧﺟﻠﯾزﯾﺔ ﻛﻠﻐﺔ ﻋﺎﻟﻣﯾﺔ ﻓﻲ اﻟﺗﺣدث
واﻟﻣﺣﺎدﺛﺔ؟
 .٦ھل ﺗﻌﺗﻘد أﻧﮫ ﺳﯾﻛون ﻣن اﻟﻣﻔﯾد ﻟو أن اﻷﺳﺎﺗذة أﻛﺛروا ﻣن اﺳﺗﺧدام اﻷﻧﺷطﺔ اﻟﺗﻲ ﺗﺷﺗﻣل ﻋﻠﻰ
ﻣﻔﮭوم اﻟﻠﻐﺔ اﻹﻧﺟﻠﯾزﯾﺔ ﻛﻠﻐﺔ ﻋﺎﻟﻣﯾﺔ ﻟﺗﻌﻠﯾم اﻟﺗﺣدث واﻟﻣﺣﺎدﺛﺔ؟
 . ٧ﺑﻐﺾ اﻟﻨﻈﺮ ﻋﻦ ﻣﺎ إذا ﻛﻨﺖ ﺷﺨﺼﯿﺎ ً ﺗﺮﯾﺪ ان ﺗﺪُرس ﻣﺎدة ﻋﻦ ﻣﻔﮭﻮم اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻠﻐﺔ ﻋﺎﻟﻤﯿﺔ ﻟﻠﺘﺤﺪث ام ﻻ ,ھﻞ
ﺗﻌﺘﻘﺪ أﻧﮫ ﻣﻦ اﻟﻤﮭﻢ أن ﯾﻜﻮن أﺳﺘﺎذك ﻟﺪﯾﮫ ﺧﻠﻔﯿﺔ ﻛﺎﻓﯿﺔ ﻋﻦ ھﺬا اﻟﻤﻮﺿﻮع؟
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 .٨ﻣﺎ اﻟﺬي ﯾﻤﻜﻨﻚ اﻋﺘﺒﺎره "ﺗﺤﺪﺛﺎ ً ﺟﯿﺪا ً" ﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ؟
❍ﺣﺪﯾﺜﻚ اﻟﺘﺤﺪث ﺟﯿﺪا ﺑﻤﺎ ﻓﯿﮫ اﻟﻜﻔﺎﯾﺔ ﺑﺤﯿﺚ أن اﻵﺧﺮﯾﻦ ﯾﻤﻜﻨﮭﻢ ﻓﮭﻢ ﻣﻌﻈﻢ
❍ﺣﺪﯾﺜﻚ ﻛﻞ اﻟﺘﺤﺪث ﺟﯿﺪا ﺑﻤﺎ ﻓﯿﮫ اﻟﻜﻔﺎﯾﺔ ﺑﺤﯿﺚ أن اﻵﺧﺮﯾﻦ ﯾﻤﻜﻨﮭﻢ ﻓﮭﻢ
❍اﻟﺘﺤﺪث ﺟﯿﺪا ﺑﻤﺎ ﻓﯿﮫ اﻟﻜﻔﺎﯾﺔ ﺑﺤﯿﺚ أن اﻵﺧﺮﯾﻦ ﻻ ﯾﻤﻜﻨﮭﻢ ﺗﻮﻗﻊ ان اﻹﻧﺠﻠﯿﺰﯾﺔ ھﻲ ﻟﻐﺘﻚ اﻟﺜﺎﻧﯿﺔ
❍اﻟﺘﺤﺪث ﺟﯿﺪا ﺑﻤﺎ ﻓﯿﮫ اﻟﻜﻔﺎﯾﺔ ﺑﺤﯿﺚ ﺗﺒﺪو وﻛﺄﻧﻚ ﻣﺘﺤﺪث أﺻﻠﻲ ﻟﻺﻧﺠﻠﯿﺰﯾﺔ
❍اﻟﺘﺤﺪث ﺟﯿﺪا ﺑﻤﺎ ﻓﯿﮫ اﻟﻜﻔﺎﯾﺔ ﺑﺤﯿﺚ ﺗﺒﺪو وﻛﺄﻧﻚ ﻣﺘﺤﺪث أﺻﻠﻲ ﻟﻺﻧﺠﻠﯿﺰﯾﺔ ﺑﻠﮭﺠﺔ ﻣﻌﯿﻨﺔ
ﯾُﺮَﺟﻰ ﻣﺸﺎھﺪة اﻟﻔﯿﺪﯾﻮ اﻟﺘﺎﻟﻲ ﻗﺒﻞ اﻻﻧﺘﻘﺎل إﻟﻰ اﻟﻤﺠﻤﻮﻋﺔ اﻟﺘﺎﻟﯿﺔ ﻣﻦ اﻷﺳﺌﻠﺔ
اﻟﻤﺘﺤﺪث ﻓﻲ اﻟﻔﯿﺪﯾﻮ ھﻮ اﻟﺒﺮوﻓﯿﺴﻮر ﺟﺎك رﯾﺘﺸﺎردز اﻟﺬي ﯾﻤﺘﻠﻚ ﺳﻠﻄﺔ ﻣﻌﺘﺮف ﺑﮭﺎ دوﻟﯿﺎ ﻓﻲ اﻛﺘﺴﺎب اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ،
وﺗﺪرﯾﺐ اﻟﻤﻌﻠﻤﯿﻦ ،وﺗﺼﻤﯿﻢ اﻟﻤﻨﺎھﺞ .وھﻮ ﻣﺤﺎﺿﺮ وﻣﺴﺘﺸﺎر ﻣﻌﺮوف ،وﻗﺪ درس ﻓﻲ ﺟﺎﻣﻌﺎت ﻓﻲ اﻟﻮﻻﯾﺎت اﻟﻤﺘﺤﺪة واﻟﺼﯿﻦ
وﺳﻨﻐﺎﻓﻮرة وﻧﯿﻮزﯾﻠﻨﺪا وﻛﻨﺪا وإﻧﺪوﻧﯿﺴﯿﺎ واﻟﺒﺮازﯾﻞ .اﻟﺒﺮوﻓﯿﺴﻮر رﯾﺘﺸﺎردز ﻟﺪﯾﮫ اﻟﻌﺪﯾﺪ ﻣﻦ اﻟﻤﻨﺸﻮرات اﻟﻨﺎﺟﺤﺔ ﺗﺸﻤﻞ ﺳﻠﺴﻠﺔ
اﻟﺘﺒﺎدل ،واﻟﻨﮭﺞ وطﺮق ﺗﺪرﯾﺲ اﻟﻠﻐﺔ ،وﺗﻄﻮﯾﺮ اﻟﻤﻨﺎھﺞ اﻟﺪراﺳﯿﺔ ﻓﻲ ﺗﺪرﯾﺲ اﻟﻠﻐﺎت.
: https://www.youtube.com/watch?v=qab5v7YefHUﻣﺪة اﻟﻔﯿﺪﯾﻮ ﻣﺎ ﯾﻘﺎرب  ٣دﻗﺎﺋﻖ

ﻻ
ﻣﻂ
ﻟﻘﺎ

ﻻ
ﻋﻞ
ى
اﻟﻐﺎ
ﻟﺐ

ﺟﺰئ
ﯾﺎ
ﻧﻌﻢ
ﺟﺰئ
ﯾﺎ ﻻ

ﻧﻌﻢ ﻧﻌﻢ
ﻋﻞ ﺑﺎﻟﺖ
ى أﻛﯿﺪ
اﻟﻐﺎ
ﻟﺐ
 .١ھﻞ ﺗﻌﺘﻘﺪ ﺑﺮأﯾﻚ أن ﻟﮭﺠﺔ اﻟﻤﺘﺤﺪث ﻓﻲ اﻟﻔﯿﺪﯾﻮ ﺗﻌﺘﺒﺮ ﺟﯿﺪة؟

 .٢ھﻞ ﺗﺤﺐ ﻟﮭﺠﺘﻚ اﻹﻧﺠﻠﯿﺰﯾﺔ اﻟﻐﯿﺮ أﺻﻠﯿﺔ؟
 .٣ھﻞ ﺗﻌﺘﻘﺪ أﻧﮫ ﻣﻦ اﻟﻤﮭﻢ ﺑﺎﻟﻨﺴﺒﺔ ﻟﻚ أن ﺗﺄﺧﺬ ﻣﺎدة ﻋﻦ ﻣﻔﮭﻮم اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻠﻐﺔ ﻋﺎﻟﻤﯿﺔ ﺑﺨﺼﻮص اﻟﺘﺤﺪث ،ﻛﻤﺎ
رأﯾﺖ ﻓﻲ اﻟﻔﯿﺪﯾﻮ؟
 .٤ھﻞ ﺗﻌﺘﻘﺪ أﻧﮫ ﻣﻦ اﻟﻤﻤﻜﻦ ﻟﻠﻨﺎس اﻟﺬﯾﻦ ﻟﺪﯾﮭﻢ ﻟﮭﺠﺎت ﻏﯿﺮ أﺻﻠﯿﺔ أن ﯾﻜﻮﻧﻮا ﻧﺎﺟﺤﯿﻦ ﻓﻲ ﻋﺎﻟﻢ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ؟
 .٥ھﻞ ﺗﻌﺘﻘﺪ أﻧﮫ ﻣﻦ اﻟﺠﯿﺪ أن ﯾﺴﺘﺨﺪم اﻷﺳﺎﺗﺬة ﻣﻮاد ﻣﺘﻌﻠﻘﺔ ﺑﻤﻔﮭﻮم اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻠﻐﺔ ﻋﺎﻟﻤﯿﺔ ﻟﻠﺘﺤﺪث واﻟﻤﺤﺎدﺛﺔ ﻓﻲ
اﻟﺼﻒ ﻛﻤﺎ ﺷﺎھﺪت ﻓﻲ اﻟﻔﯿﺪﯾﻮ؟

 .٦ھل ﺗﻌﺗﻘد اﻧﮫ ﻣن اﻟﻣﻣﻛن أن ﺗﻛون ﻧﺎﺟﺣﺎ ﻓﻲ اﻟﻠﻐﺔ اﻹﻧﺟﻠﯾزﯾﺔ ﺣﺗﻰ ﻟو ﻛﻧت ﺗﺗﺣدث اﻟﻠﻐﺔ
اﻹﻧﺟﻠﯾزﯾﺔ ﺑﻠﮭﺟﺔ ﻏﯾر أﺻﻠﯾﺔ؟
 .٧ھﻞ ﺗﻌﺘﻘﺪ أﻧﮫ ﻣﻦ اﻟﻤﮭﻢ ﺑﺎﻟﻨﺴﺒﺔ ﻟﻚ أن أﺳﺎﺗﺬﺗﻚ ﯾﺘﻠﻘﻮن ﺗﺪرﯾﺐ او ﺗﻌﻠﯿﻢ ﻋﻠﻰ ﻣﻔﮭﻮم اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻠﻐﺔ ﻋﺎﻟﻤﯿﺔ
ﻟﻠﺘﺤﺪث ،ﻛﻤﺎ رأﯾﺖ ﻓﻲ اﻟﻔﯿﺪﯾﻮ؟
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 .٨ﻣﺎ اﻟﺬي ﯾﻤﻜﻨﻚ اﻋﺘﺒﺎره "ﺗﺤﺪﺛﺎ ً ﺟﯿﺪا ً" ﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ؟
❍ﺣﺪﯾﺜﻚ اﻟﺘﺤﺪث ﺟﯿﺪا ﺑﻤﺎ ﻓﯿﮫ اﻟﻜﻔﺎﯾﺔ ﺑﺤﯿﺚ أن اﻵﺧﺮﯾﻦ ﯾﻤﻜﻨﮭﻢ ﻓﮭﻢ ﻣﻌﻈﻢ
❍ﺣﺪﯾﺜﻚ ﻛﻞ اﻟﺘﺤﺪث ﺟﯿﺪا ﺑﻤﺎ ﻓﯿﮫ اﻟﻜﻔﺎﯾﺔ ﺑﺤﯿﺚ أن اﻵﺧﺮﯾﻦ ﯾﻤﻜﻨﮭﻢ ﻓﮭﻢ
❍اﻟﺘﺤﺪث ﺟﯿﺪا ﺑﻤﺎ ﻓﯿﮫ اﻟﻜﻔﺎﯾﺔ ﺑﺤﯿﺚ أن اﻵﺧﺮﯾﻦ ﻻ ﯾﻤﻜﻨﮭﻢ ﺗﻮﻗﻊ ان اﻹﻧﺠﻠﯿﺰﯾﺔ ھﻲ ﻟﻐﺘﻚ اﻟﺜﺎﻧﯿﺔ
❍اﻟﺘﺤﺪث ﺟﯿﺪا ﺑﻤﺎ ﻓﯿﮫ اﻟﻜﻔﺎﯾﺔ ﺑﺤﯿﺚ ﺗﺒﺪو وﻛﺄﻧﻚ ﻣﺘﺤﺪث أﺻﻠﻲ ﻟﻺﻧﺠﻠﯿﺰﯾﺔ
❍اﻟﺘﺤﺪث ﺟﯿﺪا ﺑﻤﺎ ﻓﯿﮫ اﻟﻜﻔﺎﯾﺔ ﺑﺤﯿﺚ ﺗﺒﺪو وﻛﺄﻧﻚ ﻣﺘﺤﺪث أﺻﻠﻲ ﻟﻺﻧﺠﻠﯿﺰﯾﺔ ﺑﻠﮭﺠﺔ ﻣﻌﯿﻨﺔ

ﻓﻲ اﻟﻨﮭﺎﯾﺔ أرﺟﻮا اﻻﺟﺎﺑﺔ ﻋﻠﻰ اﻻﺳﺌﻠﺔ اﻟﺴﺮﯾﻌﺔ اﻟﺘﺎﻟﯿﺔ:

ﻛﻢ ﻋﻤﺮك؟ ١.
❍١٨-٢١
❍٢٢-٢٥
❍٢٦-٢٩
❍٣٠-٣٤
❍٣٩-٣٥
❍٤٤-٤٠
❍٤٥+

 .٥إذا ﻛﺎن اﻟﺠﻮاب ﻧﻌﻢ ،ھﻞ ھﻨﺎك ﺗﺮﻛﯿﺰ ﻋﻠﻰ ﺗﺪرﯾﺲ ﻟﮭﺠﺔ
ﻣﻌﯿﻨﺔ ﻣﻦ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ،ﻣﺜﻞ اﻹﻧﺠﻠﯿﺰﯾﺔ اﻷﻣﺮﯾﻜﯿﺔ
واﻹﻧﺠﻠﯿﺰﯾﺔ اﻟﺒﺮﯾﻄﺎﻧﯿﺔ؟
❍ﻧﻌﻢ
❍ﻻ
❍أﺣﯿﺎﻧﺎ ً
◌

ﻓﻲ أي ﻣﺴﺘﻮى دراﺳﻲ ﺗﺪرس؟ ٦.
❍اﻟﺪورة اﻟﻤﻜﺜﻔﺔ
❍اﻟﻤﺴﺘﻮى اﻷول

 .٢ﺣﺪد ﺟﻨﺴﻚ؟
❍ذﻛﺮ

❍اﻟﻤﺴﺘﻮى اﻟﺜﺎﻧﻲ

❍أ ﻧ ﺜ ﻰ

❍اﻟﻤﺴﺘﻮى اﻟﺜﺎﻟﺚ

ھﻞ ﺳﺒﻖ ﻟﻚ أن ﻛﻨﺖ ﻋﺸﺖ ﻓﻲ ﺑﻠﺪ ﯾﺘﺤﺪث اﻹﻧﺠﻠﯿﺰﯾﺔ؟٣.
❍ﻧﻌﻢ .إذا ﻛﺎﻧﺖ اﻹﺟﺎﺑﺔ ﺑﻨﻌﻢ أﯾﻦ وﻣﺘﻰ؟------------------
❍.ﻻ
 .٤ھﻞ ﺳﺒﻖ ﻟﻚ أن دَرﺳﺖ ﻣﺎدة ﻋﻦ اﻟﺘﺤﺪث او اﻟﻤﺤﺎدﺛﺔ
ﺑﺎﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ؟
❍ﻧﻌﻢ

❍اﻟﻤﺴﺘﻮى اﻟﺮاﺑﻊ
❍اﻟﻤﺴﺘﻮى اﻟﺨﺎﻣﺲ
❍اﻟﻤﺴﺘﻮى اﻟﺴﺎدس
❍اﻟﻤﺴﺘﻮى اﻟﺴﺎﺑﻊ
❍اﻟﻤﺴﺘﻮى اﻟﺜﺎﻣﻦ
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❍ﻻ

 .٧إذا ﻛﺎﻧﺖ ﻟﺪﯾﻚ اﻟﺮﻏﺒﺔ ﺑﺎﻟﻤﺸﺎرﻛﺔ ﻓﻲ ﻣﻘﺎﺑﻠﺔ ﻋﻦ رأﯾﻚ ﻓﻲ
ﻧﻔﺲ اﻟﻤﻮﺿﻮع ،ﯾﺮﺟﻰ ﻛﺘﺎﺑﺔ ﻋﻨﻮان ﺑﺮﯾﺪك اﻹﻟﻜﺘﺮوﻧﻲ
……………………………………………..
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Appendix D
Professors’ Semi-Structured Interview
● Have you ever learned about the concept of English as an International Language before
participating in the study?
● ھﻞ ﺳﺒﻖ ﻟﻚ أن درﺳﺖ ﻋﻦ ﻣﻔﮭﻮم اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻠﻐﺔ دوﻟﯿﺔ\ﻋﺎﻟﻤﯿﺔ ﻗﺒﻞ اﻟﻤﺸﺎرﻛﺔ ﻓﻲ ھﺬه اﻟﺪراﺳﺔ؟
● What accent do you prefer in teaching English speaking?
● ﻣﺎ ھﻲ اﻟﻠﮭﺠﺔ اﻟﺘﻲ ﺗﻔﻀﻠﮭﺎ ﻓﻲ ﺗﺪرﯾﺲ اﻟﺘﺤﺪث ﻓﻲ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ؟
● What do you think about the video?
● ﻣﺎ رأﯾﻚ ﻓﻲ اﻟﻔﯿﺪﯾﻮ؟
● Does the video influence your belief/perception about English speaking?
● ھﻞ أﺛ َﺮ اﻟﻔﯿﺪﯾﻮ ﻋﻠﻰ ﻣﻌﺘﻘﺪاﺗﻚ ﻓﻲ ﺗﺪرﯾﺲ اﻟﺘﺤﺪث ﻓﻲ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ؟
● Would you like to get training about the concept of English as an International Language
in speaking?
● ھﻞ ﺗﺮﻏﺐ ﻓﻲ ﺗﻠﻘﻲ ﺗﺪرﯾﺐ ﻋﻦ ﻣﻔﮭﻮم اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻠﻐﺔ دوﻟﯿﺔ\ﻋﺎﻟﻤﯿﺔ ﻓﻲ اﻟﺘﺤﺪث؟
● What do you consider the most important, imitating a native accent or being understood?
Why?
 اﻟﺘﺤﺪث ﺑﻠﮭﺠﺔ اﻧﺠﻠﯿﺰﯾﺔ أﺻﻠﯿﺔ أو اﻟﺘﺤﺪث ﺑﻄﺮﯾﻘﺔ ﻣﻔﮭﻮﻣﮫ ؟ و ﻟﻤﺎذا؟،● ﻣﺎ اﻟﺬي ﺗﻌﺘﺒﺮه أﻛﺜﺮ أھﻤﯿﺔ
● Do you think it would be beneficial to incorporate the EIL concept into speaking
instruction? Why?
● ھﻞ ﺗﻌﺘﻘﺪ أﻧﮫ ﺳﯿﻜﻮن ﻣﻦ اﻟﻤﻔﯿﺪ إدﺧﺎل ﻣﻔﮭﻮم اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻠﻐﺔ دوﻟﯿﺔ\ﻋﺎﻟﻤﯿﺔ ﻓﻲ ﺗﻌﻠﯿﻢ اﻟﺘﺤﺪث؟ ﻟﻤﺎذا ا؟
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Appendix E
Students’ Semi-Structured Interview
● Have you ever learned about the concept of English as an International Language before
participating in the study?
● ھﻞ ﺳﺒﻖ ﻟﻚ أن دَرﺳﺖ ﻋﻦ ﻣﻔﮭﻮم اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻠﻐﺔ دوﻟﯿﺔ\ﻋﺎﻟﻤﯿﺔ ﻗﺒﻞ اﻟﻤﺸﺎرﻛﺔ ﻓﻲ ھﺬه اﻟﺪراﺳﺔ؟ )أﻋﻨﻲ ﻧﻔﺲ
(اﻟﻤﻔﮭﻮم اﻟﻤﻘﺼﻮد ﻓﻲ اﻟﻔﯿﺪﯾﻮ
● What accent do you prefer in learning English speaking?
● ﻣﺎ ھﻲ اﻟﻠﮭﺠﺔ اﻟﺘﻲ ﺗﻔﻀﻠﮭﺎ ﻓﻲ ﺗﻌﻠﻢ اﻟﺘﺤﺪث ﻓﻲ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ؟
● What do you think about the video?
● ﻣﺎ رأﯾﻚ ﻓﻲ اﻟﻔﯿﺪﯾﻮ؟
● Does the video influence your belief/perception about English speaking?
● ھﻞ أﺛ َﺮ اﻟﻔﯿﺪﯾﻮ ﻋﻠﻰ ﻣﻌﺘﻘﺪاﺗﻚ ﻓﻲ ﺗﻌﻠُﻢ اﻟﺘﺤﺪث ﻓﻲ اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ؟
● Would you like to take a course about the concept of English as an International
Language in speaking?
● ھﻞ ﺗﺮﻏﺐ ﻓﻲ اﻟﺘﺴﺠﯿﻞ ﻓﻲ دورة ﻋﻦ ﻣﻔﮭﻮم اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻠﻐﺔ دوﻟﯿﺔ\ﻋﺎﻟﻤﯿﺔ ﻓﻲ اﻟﺘﺤﺪث؟
● What do you consider the most important, imitating a native accent or being understood?
Why?
 اﻟﺘﺤﺪث ﺑﻠﮭﺠﺔ اﻧﺠﻠﯿﺰﯾﺔ أﺻﻠﯿﺔ )ﻣﺜﻞ اﻟﻠﮭﺠﮫ اﻟﺒﺮﯾﻄﺎﻧﯿﮫ او اﻻﻣﺮﯾﻜﯿﮫ( أو اﻟﺘﺤﺪث ﺑﻄﺮﯾﻘﺔ،● ﻣﺎ اﻟﺬي ﺗﻌﺘﺒﺮه أﻛﺜﺮ أھﻤﯿﺔ
ﻣﻔﮭﻮﻣﺔ ؟ و ﻟﻤﺎذا؟
● Do you think it would be beneficial to incorporate the EIL concept into speaking
instruction? Why?
● ھﻞ ﺗﻌﺘﻘﺪ أﻧﮫ ﺳﯿﻜﻮن ﻣﻦ اﻟﻤﻔﯿﺪ إدﺧﺎل ﻣﻔﮭﻮم اﻟﻠﻐﺔ اﻹﻧﺠﻠﯿﺰﯾﺔ ﻛﻠﻐﺔ دوﻟﯿﺔ\ﻋﺎﻟﻤﯿﺔ ﻓﻲ ﺗﻌﻠﯿﻢ اﻟﺘﺤﺪث؟ ﻟﻤﺎذا
ا؟
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principles.
The contingencies are listed below:
1. The student recruitment email/letter should be revised to a) put the sentence on the
voluntary nature of research involvement first, and b) correct the word choice in
sentences 3 and 6.
2. The second attachment for Section 20 cannot be opened. Please put it in a form that the
reviewer can open.
ALL changes made in your attached documents (consent, flyers, scripts, etc.) are to be
highlighted. Once you have addressed the contingencies listed above in your protocol, please
revise, edit, and resubmit your protocol. In Cayuse, complete Section 6, "Investigator
Response". If you have any questions regarding the Board's contingencies, you can contact me
via e-mail ( irb@memphis.edu). If you have questions regarding how to submit your revised
protocol or questions about the IRB process, please contact the Institutional Review Board at
irb@memphis.eduor 901-678-2705.
Thank you,
James P. Whelan, Ph.D
Institutional Review Board Chair
The University of Memphis
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